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Wltb or wltbout Vooabularles. 
PBEMIl^E ANNlkE DE FBANgAIS. By F. 6. Kirkman. A Day in 

Paris. Providing a complete course of instruction for the first year. Fully illus- 
trated. 2S. , [Ready. 

Wall Sheets. In colour. To accompany the above : (i) la famille Pascal 

k table, a domestic scene ; (2) La poite Saint-Martill, a street scene. 
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LA TRiS JOYEUSE HISTOIRE DE BAYARD. Adapted by W. G. 
Hartog. Second edition with Reform Course in preparation by F. B. Kirkman. 
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Voltaire : Melanges ; Maitre Patelin, edit. 1490, modernized ; Dumas : Chicot 
chez Henri de Navarre ; R^cits de Froissart ; Labiche : Le Baron de Fourchevif, 
6d. each. (2) Voltaire : Contes et Melanges, 2s. 

SENIOR. 

Grammar to standard of Higher Certificate, Senior Locals. Witbout Vocabulary. 

LE ROI DES MONTAGNES. By About. Chaps, i.-v. Complete in 
itself. See for sequel in Supplementary Readers below. Illustrations of Dor6. 
Reform Exercises by F. B. Kirkman. 2s. [Ready. 

CHEZ LES FRAN5AIS. By H. Carter and F. B. Kirkman. 

[In preparation. 

Supplementary Rapid Readers. Houssaye : Waterloo, 8d.; Gautier : Prose 

et Vers, 6d. ; Ddivrance de Schultz, 2e partie du Roi des Montagues, gd. ; 

Lettres, etc,, du xviie Si^:le, gd. ; Bossuet : Les Empires, pd.; Samt Louis, 

IS. 3d.; Grands Prosateurs du xvii© Siecle, 3s. 

FRENCH LESSON NOTES. By F. B. Kirkman. To accompany 

and explain the above texts. Price is. 6d. 

NOTES ON THE METHOD OF USING A READER. By F. B. 
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I. INTRODUCTION 



— § I. Scope of the Series.— The series which these Lesson 
Notes accompany will supply, when completed, all the texts 
necessary to form the basis of a continuous course of French 
instruction covering the whole school period, elementary and 
secondary, due allowance being made for the diversity of 
conditions which govern modern language instruction in our 
schools. 

The course is divided into five stages, which do not neces- 
sarily correspond to yearly periods. Each period may corre- 
spond to more or less than a year, according to the method of 
organizing the instruction that is adopted in any given school. 

§ 2. Subject-matter of the First Stage. — The vocabulary 
of the First Stage {Premiere Annh^ Premieres Lectures) is 
provided (i) by the names of the class-room objects and by 
lesson-directions — that is, by the words necessary for the 
conduct of the lesson in French ; (2) by words which relate to 
the every-day interests of the pupil, and, especially in the initial 
lessons, by such as can be taught in connection with objects or 
pictures. The object-lesson makes it possible to avoid to a 
much greater extent than otherwise would be the case recourse 
to the mother tongiie at a time when it is necessary, in the 
interests of pronunciation, that the pupil should hear as much 
French as possible, and when, moreover, it is well to impress 
upon his mmd that a foreign word is to be regarded not as the 
equivalent of a native word, but as directly representing ideas 
which, as he will learn later, by no means always correspond to 
the content of the apparent native equivalent— ^.^., lycie^ 
riviere, petit dejeuner, un cafi^ etc. The chief centres of 
interest round which the vocabulary groups itself are the home, 
school, playground, and garden.^ These are placed in a 
French environment. The text deals largely, therefore, with 
life in France. It is not claimed that the information about 
the French it provides is in itself of great educational value, 

^ The vocabulary relating to the country and seaside will be 
more fully dealt with in the second stage {Deuxieme Litre de Lec- 
tures). 
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6 INTRODUCTION 

but such information does at least help the mind to begin to 
realize through concrete examples what is meant by a foreign 
nation, it does connect the language being taught with the 
nation that speaks it, and much of the vocabulary learnt 
undoubtedly derives a more correct significance from being 
placed in a French setting — e.g.^ dejeuner ^ sergent de ville^ 
fiacre^ alUe^ etc. 

§ 3. Subject-matter of the follcwing Stages.— The texts 
that provide the subject-matter of the stages after the first, 
take the form either of continuous narrative, or, more particu- 
larly in the earlier stages, of passages more or less dis- 
connected.^ 

The Continuous narratives are either such as have, without 
being great classics, recognised literary value, and provide a 
modern and varied vocabulary, or such as illustrate French 
life, past or present. A good example of the first is provided 
by the popular Roi des Montagnes^ and of the second by 
reading from good French historians, by the works of Erckmann- 
Chatrian, Dumas, and others, or by modem renderings of the 
chronicles and contemporary sources in which French historical 
literature is so rich.^ 

The Non-continuous texts consist of passages which are self- 
contained wholes, not fragments. Ii;i the earlier stages they 
are specially written in order that simplicity of language may 
be combined with subject matter suitable to the age of the 
readers, the texts written for French children being, if simple 
in language, too childish in matter, or too difficult in language 
when suitable in matter. The passages not specially written 
are selected from works of recognised literary merit. 

In the Non-continuous texts the subject-matter consists largely 
of (i) French history and biography; (2) historical legends ; 
(3) descriptions of France and French life ; (4) selections 
illustrating the progress of French literature, the object of this 
being not to supplant the reading of the classics, but to serve 
as a kind of guide to French literature, so that the pupil, on 
quitting school, may at least know what this literature has to 
offer him, and what is the place of each work in the whole ; 

1 Limits of space forbid any adequate treatment here of the prin- 
ciples which govern the selection of the subject-matter. These will 
be dealt with fully in a larger work. 

2 The great French classics will not be found in this series, for 
the reason that they are for the most part written in French not 
modern enough for purposes of instruction, and also because the 
artistic merits of a great classic are likely to be somewhat obscured 
by association in the mind of the average or dull pupil with the 
drudgery that is inseparable from even the most stimulating of re- 
form methods. The great classic should be read for its own sake 

nly. 
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(5) fables and other stories, not excluding, particularly in the 
earlier stages, those which the readers' own language has 
already rendered familiar to them ; (6) poetry and songs. 

Full details of the actual vocabulary taught in connection 
with the texts will be found given in the Tables des Vocabulaires 
which precede the Exercices published in each book. 

§ 4. Supplementary Readers.— The rate of progress through 
the texts which provide the basis of instruction must neces- 
sarily be slow. Supplementary texts, many of which supply 
matter for about a term, have been introduced into the stages 
after the first. These are intended for rapid unprepared 
reading. In the highest stages all available time would of 
course be devoted to the great classics. 

§ 5. Degree of Linguistic Attainment —The degree of 
linguistic attainment to be aimed at is necessarily determined, 
after the first two stages, by the requirements of examining 
bodies. In the. first two stages, as, indeed, in all the stages, 
priority is given to ability to understand the language in its 
written form, this being unquestionably the most important 
part of the instruction regarded as part of a general education. 
The prominence given to reading in no way, however, detracts 
from the value of the oral or conversational method as a 
method or means of instruction. Its application to the teaching 
of vocabulary, and still more to the teaching of grammar, 
constitutes, in the opinion of tVe writer, the most important of 
the advances in method due to the reform movement. 

§ 6. Grammar Syllabus.— The degree of linguistic attain- 
ment to be reached as expressed in terms of grammar is, 
except in the first two stages, decided by examination require- 
ments. 

In the First Stage {Pretnilre Ann^e, Premieres Lectures) the 
grammar taught is largely determined by the needs of the 
subject-matter. Some forms— ^.^., the articles, common plurals, 
simple tenses, etc., could not have been avoided. Otherwise, 
apart from observance of the general rule that the common and 
simple should precede the unusual and complex, the choice is 
arbitrary. As far, however, as the Premiere Annie is con- 
cerned, the grammatical instruction, after the Pretnilre partie^ 
is so arranged that the rate of progress, and, to some extent 
also, the choice of forms to be taught can be modified by the 
teacher to suit the special conditions of his class-room. The 
rate of grammatical progress in the Premiere partie of the 
Pretnilre Annie is necessarily slow, as attention has to be 
mainly fixed upon the acquisition and correct pronunciation of 
the vocabulary. 

The order in which the grammatical forms are taught is 
determined by the same considerations that govern their 
selection. 
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The following is the scheme for each stage : 

Stage I. (Premihre Ann^e). — Numerals i - loo ; indefinite and 
definite articles ; partitive ; common plurals and feminines ; 
agreement ; simple comparison and place of adjectives ; posses- 
sive adjectives ; demonstrative {ce) ; dates, etc. ; Chacun, tout; 
personal pronouns {mot, toi^ etc.) ; relative pronoun {qui^ que) ; 
interrogative pronouns ; present, past, indefinite, and future 
indicative of common verbs, regular or irregular ; imperative of 
the same ; reflexive forms ; common adverbs and prepositions ; 
conjunctions ; affirmation and negation ; use of the indefinite 
article after itre. 

More than the usual attention is paid to prepositions and 
adverbs, which play a more important part, even in the 
elementary stages, than is generally thought. 

The above syllabus applies, with slight differences, to 
Premieres Lectures, Both texts lead alike up to the next stage, 
the difference between them being that the rate of progress in 
Premieres Lectures is more rapid, and its subject-matter more 
suited to older beginners. 

Stage II. {Deuxilme livre de Lectures^ etc.). — Revision of 
previous grammar ; completion of the accidence of the nouns, 
adjectives, and pronouns; full indicative of common verbs, 
wiih special attention to the use of the past definite and im- 
perfect ; prepositions and adverbs as required. 
; Stage III. — To the standard of the Preliminary Locals. 

Stage IV. — To that of the Junior Locals, Lower Certificate, 
and similar examinations. 

Stage V. — To that of Senior Locals and Higher Certificate, 
and similar examinations. 

Full details of the grammar taught in connection with any 
text will be found in the tables which precede the Exercices 
published in the text itself. 
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II. METHOD WITH THE ORAL 
LESSON AS BASIS OF INSTRUCTION 



§ I. Introductory. — In the preparatory lessons both of the 
Preftiilre Ann'ee and Premieres Lectures^ in most ( f the lessons 
in the Premilre partie^ and a few lessons of the Deuxieme 
partie of the first-mentioned text, the oral lesson precedes the 
reading lesson because it is necessary in the interests of pro- 
nunciation that the French sounds should be taught before their 
written symbols.^ As this necessity diminishes, the text itself 
is substituted for the oral lesson as the centre of instruction, 
that is, the oral work is based upon the reading matter, and not 
the reading matter upon the oral work. The transition is com- 
pleted in the first stage, and no further change is made in the 
stages that follow. 

In tlie course here under consideration the vocabulary taught 
is divided into words — (i) heard only, and not repeated by 
the class, (2) heard, repeated, and written by the class. In 
the first division come class-room directions, and also, at the 
start, the questions put by the teacher, but all these terms are 
gradually passed without exception into the second class, the 
detailed contents of which will be found in the Tables des 
vocabulaires that precede the Exercices published in the readers. 
The advantage of giving the directions in French is that, by 
doubling the number of French expressions heard in the class- 
room, it doubles the opportunities of accustoming the ears of 
the pupil to French sounds. The more French heard in the 
class-room the better, provided, of course, that what is heard 
may with approximate correctness be described as French 
pronunciation. On this point more will be said under the 
heading of pronunciation. 

The steps in the method are as follows : 

§ 2. Teaching the Meaning of the Words.— This is done 
by using one or more of the following means : (i) Associating 
the French words directly with an object — e.g.^ tableau noirj or 

^ It is here assumed that it is not necessary to use a text printed 
in phonetic lettering. Further reference to this will be found in 
another section. 
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indirectly — e,g.^ Essuie le tableau noir (handing the duster to 
the pupil). (2) Associating them with actions — e,g,^ Retoume ct 
ta place; or (3) with known words — e.g.^ La Seine est vnfleuve. 
This method becomes more frequent as the instruction pro- 
gresses. Several examples are provided by the French foot- 
notes. (4) Introduction at the psychological moment — e.g,^ 
attention^ merci bien^ etc. (5) Similarity of sound — e.g.^ 
leqon^ bibe^ animal^ masculin, etc. But French is not so rich 
in this class of word as German. (6) Using the mother tongue. 
This may take the form of either a preliminary explanation — 
e.g., * I am going to ask you to count in French from i to 6 ' : 
Compte de \ a 6 — or direct translation. The writer has found it 
necessary at the start, especially in the case of large classes, to 
maUe frequent use of the former of these means when teaching 
the lesson directions, in order to avoid confusion, waste of time, 
and wrong translation, for, when the pupil guesses at the mean- 
ing of what he hears, he is translating. The extent to which the 
use of the mother tongue can be avoided in teaching these 
necessary directions depends upon the size and mental quality 
of the class, and must therefore be left to the decision of the 
individual teacher. When once learnt — and they are very 
quickly learnt^t becomes possible* to conduct the lesson almost 
entirely in French. The sooner this stage is reached the better. 
See Chapter I., § 2, above. 

Whatever the means employed to teach new words, the object 
to be constantly kept in view is the direct association of the 
French word with its meaning. Translation, when used merely 
as a means of establishing the sense of a word, may be, for all 
we know at present, an aid^ and not an impediment, to this 
direct association. It becomes an abuse when persisted in after 
it has served its immediate purpose. What has to be avoided 
is habitual translation. It can easily be avoided, for, when not 
deliberately fostered, it ceases automatically to act as a mental 
link between the foreign word and its content, simply because 
its presence is not essential. In other words, the normal pupil 
will not put himself to the trouble of translating when he finds it 
no longer necessary to do so. 

§ 3. Practice.— The object of this step is to bind the French 
word and its meaning so closely together that the one recalls 
the other without conscious effort. Translation is now excluded, 
except in so far as it is necessary to ensure that the meaning of 
a word has not been forgotten. The practice is oral, and 
almost wholly by question and answer in French, an answer 
that is a complete sentence being always exacted. It is perhaps 
hardly necessary to add that the pupil cannot be permitted at 
this stage to improvise answers. If he is, he will build up his 
French on a foundation of blunders. 
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§ 4. Grammar-Practice. — The grammar in this stage is 
limited to the first elements of accidence, the attention of the 
class being mainly occupied by pronunciation and the acquisi- 
tion of vocabulary. Practice in accidence differs neither in its 
aim nor method from the practice explained in the preceding 
paragraph. When the heading ' Grammar ' appears over a lesson 
it simply indicates that a particular form is to be isolated — e.g.^ 
the inflections of the present of etre or of nouns and adjectives 
in -eau^ and that the whole attention of the pupil for the time 
being is to be concentrated on its mastery. Here, as in 'practice' 
generally, the essential method is oral question and answer in 
French. The object, again, steadily kept in view, is not that 
the pupil should be able to patter to perfection je suis^ tu es^ il 
est, though this patter has its value as a form of preliminary 
practice, nor that he should be able to supply at any moment 
the information, useful up to a certain point, that nouns and 
adjec.tives in -eau make their plural by adding -;r, or that 
adjectives agree in gender and number with their nouns, but 
that he should have ihe right inflection instantly at command 
whenever required. To realize this object constitutes the whole 
duty of instruction in accidence. When it is realized, rules and 
exceptions may cheerfully be consigned to oblivion. They have 
served their purpose.^ 

Grammar practice thus understood is obviously a vital element 
in the instruction, and, it will probably be admitted, if reference 
is made to the section Grammaire in the Premiere Ann^e and 
the Exercices preceding it, that the oral method can be applied 
to the teaching both of accidence and syntax in such a way as 
to afford a more thorough and effective drill than is given by 
any other means. It permits a maximum of repetition in a 
minimum of time, and ensures moreover the direct associa- 
tion. 

In cases where a rule has to be taught, the examples which 
illustrate it are supplied in the Grammaire. The pupil should 
be required to compare them and formulate the rule for himself, 
with such aid as is strictly necessary. In the case, however, of 
the rules for gender, it is suggested that the pupils should 
themselves collect the words they learn and classify them into 
two divisions, masculine and feminine,- subdividing the words 
in each division according to identity in termination. These 
subdivisions will provide the necessary basis for self-made 
rules. The work of classification will extend over a considerable 
period, but it is not difficult, and, apart from its value as an 

1 C/. • For languages being to be learnt by rote, custom, and 
memory, are then spoken in greatest perfection when all rules of 
grammar are utterly forgotten.'— Locke : On Education. 
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elementary exercise in research, is intended to serve as a 
useful form of home-work. 

§ 5. Reading, Writing, ajid Pronunciation.— Up to this 
point in each lesson the pupil is required to understand and act 
upon lesson directions given in French — e.g., Viens ici, retourne 
d ta place, etc., and, further, to understand and himself repeat a 
limited number of expressions which form the subject of the 
lesson — e.g.y Cest un cahier, etc. Careful attention is also paid 
to pronunciation. No pupil should be allowed to mispronounce, 
but the insistence on exact pronunciation can safely be deferred 
till he can give undivided attention to it. We have now to 
bind the sound to its ordinary written symbol. This applies 
not to lesson directions, but only to the words that have been 
repeated by the pupil, and not necessarily to all of these. The 
words written should at the start be few, as in them centre the 
chief difficulties of instruction. With a large class it may be 
advisable to postpone the writing of the words till later. As 
far, however, as personal experience is concerned, the writer 
has found no great difficulties to occur with a class numbering 
as many as twenty-six pupils, these varying in age from fifteen 
to nine years. 

When writing the French words for the first time upon the 
board, care should be taken to pronounce each as it is being 
written, and to have each read and its pronunciation thoroughly 
practised by the class before writing the next. In this case, as 
in the case of a particular inflection, the difficulty is isolated so 
that it maybe mastered. It is here, then, that exact pronuncia- 
tion should be insisted upon, because it becomes possible for the 
pupil, no longer distracted by efforts to seize and remember the 
sense of the words he hears and repeats, to concentrate his 
whole attention upon the sound, and also because thorough 
practice at this point of the sound in conjunction with its corre- 
sponding written symbol serves the more completely to bind 
them together. Repeated trials with unvarying results have 
convinced the writer that if the above precautions are taken 
there need be no fear that the pronunciation of the class will 
be affected by the introduction of the written word even into the 
first lesson, and it follows, therefore, that the use of the phonetic 
transcript in the class-room is not an essential condition of 
success. 

When the words required have all been written on the board, 
they should be copied by the pupils intotheir exercise-books, and 
once more read, with a view chiefly to the pronunciation, not of 
isolated words, but of the sentences. When, later on, the 
reading-book is put into the hands of the class, the copying may 
be dispensed with. 

Whatever may be the method of teaching the pronunciation 
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at the start, whether with or without the aid of phonetic script 
or chart, the end that has to be reached is the same : the learner 
must sooner or later be in a position to know the sound or 
sounds represented by any ordmary (as opposed to phonetic) 
written symbol. Unless he can do this his ability to pronounce 
with accuracy a given sound is of little avail — e.g,t his perfect 
rendering of h and 6 is of no use unless he knows which of 
them is represented by, for instance, the letter e or at in the 
following words : cahier^ chevalet, est^ et, des^ pluriel^ crate, gai^ 
cheZj pays. He must, then, classify the ordinary written words 
according to sound. The material for this classification is pro- 
vided by the tables which appear in the Premiere Annie under 
the heading oi Prononciation, Here most of the words in the 
first twenty to thirty lessons are arranged in columns according 
to identity of sound, and as several words represent more than 
one sound, they appear in more than one column. The pupil 
should be required to compare these columns, and to prepare a 
classification which will provide him with what he wants — a rule 
by which to determine the sound that any given written 
symbol represents. For the convenience of learners to whom the 
phonetic script is familiar, each column is accompanied by a 
parallel column in phonetic lettering. Besides providing 
material for classification, the tables offer a ready means of 
constant revision. They should be read, not only up and down, 
but also across. 

The phonograph or gramophone should be utilized for purposes 
of pronunciation. Records made by educated Frenchmen both 
of mdividual sounds and of passages from the text will prove 
invaluable not only to the class, but also to teachers for private 
use. No school should be without one, for in the absence of the 
educated Frenchman in person, it provides the most reliable 
means by which the genuine French sounds can be rendered 
available. 

§ 6. Oral Spelling.— In this step we quit the study of the 
sound for that of its written symbol. The object in view is that 
the correct spelling of each word should be, as in the case of the 
words themselves, instantly at command when required. This, 
of course, can only be achieved by * practice,' and, if we are to 
secure the maximum amount in the mmimum time, by oral prac- 
tice. Oral spelling should, especially at the start, be unstinted. 
At first it is best to use the English alphabet, substituting the 
French at a later stage. (See Lesson 10, Prelim. Course, 
Section VII.) After a few lessons it will be found that the class 
can spell by analogy many new words before seeing them 
written. This * unseen' spelling should become increasingly 
frequent, as it provides an exercise in the application of rules 
based upon the Pronunciation Tables (Chapter III., § 5), 
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as well as an exercise in spelling. Care, of course, should be 
taken to avoid false analogies. If the new word is beau^ ask first 
for the spelling of the known words, tableau^ 7norceau^ etc. 
Otherwise the pupil might give bot by analogy with mot. 

§ 7. Written Tests. — These serve to show the progress made 
by each pupil, not only in spelling, but in the acquisition of 
vocabulary, inflections, and constructions. The newer method 
provides a large number of such tests, many of which are 
mdicated in the Lesson Notes. Two especially useful are {a) 
Expanses ^crites aux questions orales, the French question being 
dictated by the teacher, written by the pupil, the latter then 
adding the answer from memory ; (b) the Thlme — short English 
sentences containing equivalents of French words known to the 
class. These can either be written on the board or simply read 
out, the class translating at once on to paper. Such tests are, 
of course, best done in the class-room. 

§ 8. Revision. — It is scarcely necessary to insist on the 
importance of revision. By this is meant not working through 
the text, and then working through it again, a wearisome and 
not very profitable task, but what might be called cumulative 
revision — />., revision of each group of words or grammatical 
form at recuning intervals. This kind of revision, as far as the 
vocabulary is concerned, is supplied automatically by the 
lessons as arranged in the course. The same applies largely 
also to the grammar. But systematic and complete revision of 
the latter at any stage is provided by the Grammaire section in 
the pupil's text. If this section is made good use of, the class 
should have at the end of the first stage a thorough grip of the 
essential elements of accidence, giving that solid basis for further 
instruction which is unfortunately so often lacking. 

§ 9. Home- Work.— It is best, on the whole, that pupils 
should not be allowed to take their books home, or, indeed, do 
any home-work till they have mastered the initial difficulties of 
pronunciation. Careless pronunciation away from the ear of 
the teacher may do much mischief.^ Nor should home-work, 
unless unavoidable, take the form of preparing the text. If left 
to do this by himself the pupil is tempted to depend solely on 
notes, vocabulary or dictionary. In the class-room he can often 
be made to thresh out the sense of the passage without recourse 
to any of these aids. Many a passage which at first sight yields 
no meaning becomes clear on closer inspection, or by translation 

1 When the text used is printed in phonetic lettering, the danger 
here referred to is of course considerably lessened. The writer 
has, it is true, at the very start permitted pupils to take home 
sentences they had written in their exercise-books after thorough 
oral practice of the same, and no evil consequences have followed. 
But the class did not contain more than twenty pupils. 
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of one essential word, or by reference back to some previous 
context. The effort here exacted from the pupil is one that will 
surely repay him. It will enable him to reach much sooner than 
would otherwise be the case the period when reading a French 
text ceases to be a task. When the pronunciation is no longer 
a serious difficulty, home-work may take one or other of the 
following forms : (a) Learning dialogues, poems, songs, which 
have been previously read and practised in class ; {d) the 
classification of the words according to gender suggested above 
under Grammar Practice; {c) revising the grammar paradigms : 
the ordinary tense-patter provides a useful form of home-work, 
if nothing better presents itself; {d) collecting and learning the 
examples to which reference is made in several of the sections 
of the Grammaire in Premiere Annie — *.^^., § 42 ; (<?) revision 
work generally. 

§ 10. Accessories. — Besides the wall pictures (to accompany 
Premilre Anftee), the following will be found useful : (i.) A 
clock-face, (ii.) A home-made French almanack (see Lesson 
JVofeSy Preparatory Lessons, No. 9). (iii.) An outline unlettered 
wall -map of England and France, (iv.) French flag and the 
Union Jack, (v.) French coins and stamps, (vi.) Rough 
plan of the afternoon excursion of M. Pascal and the children 
through Paris, based on that at the end of the text, (vii.) Rough 
plan of the school buildings and playground ; those issued for 
marking the school boundaries will probably serve the purpose 
(see Premiere Ann/e, Grammaire, § 37). The class should also 
be encouraged to create a class-room collection of photographs, 
picture postcards, coins, etc., illustrating France and French 
life. A few good photos should be on the wall, also good 
coloured reproductions from the better kind of illustrated 
French journal.^ 

1 For hints on pronunciation in connection with the first stage, 
see Chapter III., § 5. Miss V. Partington has very kindly supplied 
notes on the production of the French Sounds. 
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Ill 

LESSON NOTES 

TO ACCOMPANY 

LA PREMlfeRE ANNfiE 

§ 1. PRELIMINARY COURSE 

The following eleven lessons have for object to teach the 
terms and phrases necessary to enable the teacher to con- 
duct the lesson in French, as far as this is possible. They 
are preliminary to, and independent of, the Premiere Annee^ 
which should not be placed in the hands of the class till after 
the preliminary course has been worked through, and need 
not be put in its hands till after the twentieth lesson 
(corresponding to Lecture X, in Premiere Annie), or even 
later. The object of this delay is that, in order to insure 
correct pronunciation, the pupil at the start should be given 
no opportunity of seeing the words in writing before the 
sounds have been heard and learnt. Unless this precau- 
tion is taken, the use of the ordinary symbol (as distinct 
from the phonetic) is liable to cause mispronunciation. 

The lessons in the preliminary course are numbered i, 
2, 3, etc., to distinguish them from those which accompany 
the lectures in Premiere Annee, The latter are numbered I, 
II, III, etc. The wall-picture No. i, Famille Pascal^ is not 
required till the first of the lectures is reached. 

i6 
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1. 

Matter^ : Cardinals 1-6, or more, according to the age, 
etc., of the class. 

A. Oral Lesson — Method. — A start may be made by 
asking the class what is the use of learning French, a 
question that is generally productive of unexpected answers. 
When a satisfactory answer has been arrived at, state that 
French will be taught as far as possible in French, that 
English will be avoided except when strictly necessary, and 
that the class will soon find out by experience that this 
can be done. Explain why English should be avoided. 
Reasons ; (i) That the class may hear and speak as much 
French as possible. (2) Because the object in view is to 
speak and write French in the same way (direct association) 
that a Frenchman does, or that an Englishman speaks and 
writes English. Warn the pupils that they will sometimes 
find themselves translating, almost without knowing it, but 
that they must try to avoid deliberately thinking of the 
English when once the meaning of the French word is 
clear. State that in the first lesson the figures 1-6 will be 
taught.2 

The following method of teaching the figures is the one 
that many experiments have shown to be most successful : 

I. Write on the board the figures i, 2, 3. Then : * Now, 

^ Under this heading are given, unless otherwise indicated, only 
the words that are to be written and spoken by the class. 

2 It will, of course, be understood that in these notes I do not 
prescribe the form of English wording a teacher should use in the 
class-room. My sole object is to make clear the method that in 
practice I followed and found successful. The experienced teacher 
will modify it as he thinks best. The inexperienced teacher will 
do well at the start to follow it fairly closely,. not, however, having 
before him during the actual teaching more than an outline of the 
lesson. 

2 
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I shall tell you the French names of those figures. You 
need not think of the English names. All you have to do 
at present is to open your ears and listen. Are you ready ?' 
Repeat the names slowly backwards and forwards. Then : 
* I am going to ask you in French to repeat together the 
words after me.' 

R^p^tez. . . . 

Encore. . . . ! 

- The * encore ' should be understood without difficulty. 

After a few repetitions, stop speaking, and let the pupils 
continue the oral repetition by themselves, guiding them by 
pointing to the figure required. 

Ask for meaning of * encore,* and where they have heard it 
used (theatre, concert).^ 

2. * I am next going to ask you to number round, and 
shall do so in French. As we have learnt only three figures, 
you will have to use them over again.' 

Vos numeros ! 

When the bottom of the class is reached, work back to 
the top, start again at the middle, and so on. 

3. *I shall ask one of you to come up and write the 
figures (not the words) on the board. This I shall of course 
do in French.' Beckon to one of the pupils. 

Viens ici.^ 

^ Encore, in this sense, is of course strictly English. A French- 
man would say bis, or more familiarly, une autre. 

2 The ' tutoiement * is used in the elementary classes of French 
schools ; but, independently of this fact, I prefer to use it with 
any young beginners, in order that they may learn by practice the 
very important distinction between the two forms of the second 
person singular. The distinction, as will be shown later on, is 
easily learnt and applied in the classroom. I have found no 
confusion to result from its use. 
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Give the pupil the chalk, and say : 

ficris 1,2, 3. Retourne k ta place. 

If the latter expression is not understood, a little personal 
conducting will make its meaning clear. And so on with 
other pupils. As soon as the pupil writes a figure on the 
board, say that you wish to know whether it is the right 
one, and that you will put the question to the class in 
French : 

Est-ce correct (juste) ? 
and teach : 

Qui, monsieur (madame, mademoiselle). 
Non, „ „ „ 

If the figure written is not correct, either call up a pupil to 
make the correction or : 

Donne-moi la craie. 
Voilk (after writing the figure). 
Essuie le tableau (giving the duster). 
Retourne k ta place. 
Occasionally alter the order of Donne-moi la craie, 
and Essuie le tableau, in order to insure that they are 
understood. 

4. The figures 4-6, then 1-6, should be taught by 
exactly the same method. The advantage of teaching the 
figures in three sets is that it permits the lesson directions 
{e.g,j Rdp^tez, Viens ici, etc.^) to be practised three times 
instead of once. 

5. Another form of practice can now be added : * I shall 
4isk you to count in French from un to six.' 

Compte de I a 6, etc. 

^ It may be well to repeat here that the class is required only to 
understand for the moment these and similar lesson directions, except 
in special cases — e.g., ' Oui, monsieur.' The terms need not be 
insisted on ; they will occur so frequently that they will be learnt 
almost unconsciously and in the best of all possible ways — by use. 

2 — 2 
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Lead the class gradually to count from any starting point, 
and finally backwards, helping them at first by leaving the 
figures written on the board. 

This terminates the oral practice of the new words, and 
will probably conclude the period assigned to the lesson. 
The following form of dismissal can, if suitable, be used. It 
is easily understood and serves to introduce some useful 
words. State that you are going to ask the first bench to 
get up. 

Premier banc, levez-vous. 
Asseyez-vous. 

A gesture will make clear the latter. Then : 

Deuxi^me banc, levez-vous, etc. 

Viens ici (one pupil). 

Ouvre la porte (indicating it). 

Premier banc, levez-vous. 

Sortez. 

Deuxibme banc . . . 

Here, or at any psychological moment, the word 
* Attention !* should be introduced. Have it translated : 

Traduis le mot attention. 

B. Writing and Reading Lesson. — i. State that you 
are going to write on the board the French words corre- 
sponding to the figures learnt, and warn the class that they 
will not find these words spelt as they would expect. Point 
out that sounds are not represented by the same letters in 
every language. These preliminary remarks, given in the 
simplest language, have almost always the effect of arousing 
curiosity, and therefore of stimulating attention. Write on 
the board, following closely the directions given above in 
Chapter II., § 5 : 

I — un 
- 2 — deux, etc. 
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A thin line might be drawn through the / of sept (if it 
has been taught in this lesson), to indicate that it is not 
pronounced. 

2. When the words are written : * Now, the next thing 
you have to do is to copy the lesson into your exercise- 
books, and before you can do that you must, of course, open 
your exercise-books at the first page. As we are going to carry 
on our lessons in French, I must tell you in French what is 
to be done. I shall do myself what I tell you to do, so 
there will be no difficulty. But first of all I will tell you the 
Prench name for this * (exercise-book) : 

3. Cahier.i R^pdtez ! Encore ! 

4. Attention ! Ouvrez les cahiers (la porte). Fermez les 
cahiers (la porte). Encore ! . . . 

5. Ouvrez les cahiers, page un (pointing to the first page). 
Traduisez * page un.\ R^p^tez *page un.' . . .^ Fermez 
les cahiers. Ouvrez les cahiers, page un, page deux, etc. 
Encore ! . . . Fermez les cahiers. 

6. * Now this, of course * (pointing to the lesson on the 
blackboard), * is Legon Un. Rdpdtez. Encore ! Traduisez 
legon un.* 

Write Legon Un over the words on the blackboard, 
pronouncing it, having it pronounced. Then : 

Attention ! Ouvrez les cahiers, page un. Copiez la 
legon. 

7. When the words have been written down and corrected, 
have the lesson, or a part of the lesson, read by each pupil 
in turn : Lis la legon — Commence. Assez. Continue — 
Le suivant. (La suivante.) 

C. Oral Spelling. — The spelling will at first be in English 
letters. The French letters are best introduced later, if 
difficulties and confusion are to be avoided. Till the spell- 

^ Both ' cahier ' and * page * will be more fully practised in the 
following lessons. 
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ing is known the pupils should have their exercise-books 
open for reference ; then practise again with the books 
shut. Impress upon them the importance of not starting 
by making mistakes, because mistakes once made are often 
made again — they tend to persist. The lesson will probably 
provide an example of this fact. Take advantage of such 
examples whenever they occur, and rub the fact in once 
more. The class always takes an interest in these little 
points of method, and shows some pride in its knowledge of 
them. Ask it, for instance, why a new sound should be 
taught orally before it is seen written, and so on. Teach : 

(i) 6pelle le mot . Est-ce correct? (to the class). 

Corrige la faute, toi. 

(2) Fermez les cahiers. fipelle le mot , etc. 

Oral spelling should not be stinted. It takes little time, 
and, if done briskly, never drags. Moreover, it almost 
entirely does away with the faulty written work often 
perpetrated by beginners in French. Mistakes made, whether 
orally or in the following written tests, might be jotted down 
by the teacher on a slip of paper against the name of the 
pupil. This serves a double purpose : it enables the teacher 
to pay special attention to eradicating the mistakes made by 
particular pupils, and the record itself, if carefully kept, will 
prove of considerable value, both from the pedagogic and 
purely psychological standpoint. If the oral spelling is done 
carefully there will not be many mistakes to record, even in 
the case of a large class — at least such was the experience 
of the writer. 

D. Written Test. — This might be done on detached 
slips of paper (feuilles), the * cahier * being kept for lessons 
copied from the board. Write on the board the figures — 
^•^•> 3) i» 6, 4, 2, 5, and say that you are going to ask the 
class to write them in letters (or words) : 
fieri vez en lettres. . . . 
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Then require the class to write on the back of thte 
* feuille ' (Tournez la feuille) the figures corresponding to, 
say, deux, quatre, un, cinq, trois, six. 

The terms Ecrivez en lettres, 6crivez en chiffres, will 
receive further attention in the next lesson. They need not 
here be insisted upon. The exercises are best corrected by 
the pupils as soon as done, the correct order and spelling 
being written on the blackboard. 

2. 

Matter. — Cahier, torchon, tableau, banc, livre, bras ; 
and, if more are wanted, see Lesson VI. Voici (spoken, 
but not written). 

Method. Revision. — i. Vos num^ros ! The meaning of 
this will almost certainly have been forgotten. If so, begin 
the numbering, and, to be sure the meaning has been under- 
stood : Traduis Vos num^rosl No time need here be 
spent on driving in the meaning of either Traduis or Vos 
num^ros. They will both occur so frequently that they will 
be learnt by dint of repetition. And the same applies to 
other lesson directions. 

2. Compte de i k 6, etc. 

3. Viens ici. * Now I shall have to tell you whether 
it is the word or the figure I want you to write. When I 
want you to write the word I shall say : ficris en lettres. 
R^p^tez tous. Then to the pupil called up : 

Attention ! 

ficris en lettres, un, etc. 
Est-ce correct? (to class), etc. 
Donne-moi la craie. 
Essuie le tableau. 
Retourne k ta place. 

Then ficris en chiffres. . . . This has been usually 
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understood without explanation. In order to find out 
whether a word has been understood, use ; Gomprends-tu ? 
Traduis. . . . 

When mistakes are made in the writing of the words, it 
will save time if a pupil is asked to give the correct spelling 
orally, instead of writing it on the board : Est-ce xorrect ? 
Non, monsieur. Eh bien, ^pelle le mot. ... 

A. Oral Lesson. — i. Begin with some such statement 
as the following : As we are to conduct these lessons 
as far as possible in French, you must learn the names of 
the things in the classroom that we are constantly using. 
Nowi the first difficulty to be met in learning French names 
of things is to remember what gender they are. How many 
genders are there in English ? How do we remember which 
is which ? There are only two genders in French, and no 
sure way of knowing which is which. In English it is not 
always important to know which is which. We say : a boy, 
a blackboard, a girl ; the boy, the blackboard, the girl — that 
is, there is only one form for the article. In French 
there are feminine articles and masculine articles, and the 
most common mistake made by English people in speaking 
French is to put a feminine article before a masculine noun, 
and a masculine article before a feminine noun. The best 
thing we can do for the present is to learn the noun and the 
article together, almost as if they were one word. And in 
order not to confuse masculine and feminine, we shall in 
this lesson limit ourselves to a few masculine words only. 
One of these you already know. 

2. Hold up the cahier. — R^pdtez ! Encore ! And teach 
in the same way ; tableau, torchon, encrier, livre, bras, and 
more if required (see above under Matter). 

3. * I shall now point to each object, and ask one of you 
to point it out to me : Voici un cahier ; montre un cahier. 
Traduis le mot voici, montre.' To avoid possible con- 
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fusion voila is best taught in a subsequent lesson. If the 
pupil touches the object each time he uses voici, he will 
be the better able later on to understand clearly the dis- 
tinction between it and voila. 

4. * I shall next ask you, in a complete French question, 
what this is: Qu'est-ce que ceci ? Un cahier,' etc. The 
answer should next be required in a complete sentence: 
C'est un cahier, etc. When necessary, explain and use : Dis 
toute la phrase. 

The forms of practice 3 and 4 should be kept quite 
apart during this lesson. If mixed, confusion is likely to 
result. 

5. The following supply further practice of the new 
words : 

(a) Qu'est-ce que ceci ? (un cahier). Ouvrez les cahiers. 
Fermez les cahiers. Qu*est-ce que ceci ? (un livre), etc.^ 

(d) Viens ici.^ Montre un tableau, un torchon. Essuie 
le tableau. Retourne a ta place. 

{c) Montre un bras. Levez le bras. Baissez le bras. 
The word bras can be omitted from the lesson altogether 
if not required for this purpose. 

{d) Banc can be further practised in connection with the 
form of dismissal. 

The expressions in this section (5) need not here be much 
insisted upon, as they will be learnt almost unconsciously 
by frequent use. 

B. Writing and Reading. — Before writing the words on 
the blackboard, draw attention once more to the fact that 
the written words and syllables do not represent the same 
sounds in both languages. Use in this and following 

' It is best not to draw attention to the change from un to les. 

2 It will be understood that when the singular form of the second 
person is used, the question is put to a single pupil. The plural 
form indicates that the whole class is addressed. 
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lessons the precautions against mispronunciation recom- 
mended in Chapter II., § 5. The written lesson is best 
confined to the nouns and articles. 

Un cahier, 

Un tableau, etc. 

When these words are on the board, ask for the gender 
of un, cahier, etc., in English. The French grammatical 
terms will come later. Then : Attention ! Ouvrez les 
cahiers, page deux. If necessary repeat the practice given 
in Lesson I., B. 

6. In order to insure each pupil writing on pages 
numbered alike, a separate page should be given to each 
lesson. Write Le9on Deux over the words on the board. 
Prononcez cela. R^p^tez. Encore ! Copiez la le9on. 
When this is done : Lis la le9on . . ., etc., as in I., B. 

C* Oral Spelling as in I., C. Practise spelling of le9on, 
requiring the c to be given as soft c, 

D. Written Test. — * I am going to give you a dictation — 
in French dict^e. R^p^tez tous ! etc. Write Dictde on 
the board, have it copied on to the feuilles and proceed : 
Ecrivez. . . . When finished, let each pupil correct his 
own dict^e. The correct spelling of each word can be 
supplied orally by a pupil in answer to fipelle. ... If 
required : Ramasse les feuilles. Donne-moi (apporte-moi) 
les feuilles. 

3. 

Matter. — Cardinals 7 — 12, or more. See Lesson I., 
Matter. 

Method. Bevision. — No further reference to revision will 
be made in the notes, except to draw attention to some 
special point. Each revision for the present should begin 
with Vos num^ros. In revising the last lesson the forms 
Montre and Qu est-ce que ceci ? should still be kept apart 
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A.^ — To the four forms of practice given in I., A, the 
two following can now be added : 

1. Sums in French. This is a particularly useful exercise 
from the pedagogic point of view, as it illustrates admirably 
the passage from conscious mental translation to direct 
association, (a) State that you will begin by working a few 
additions yourself. Write on the board : 

2 + 2 = 

Start, Deux et deux font (then pointing to the space left 
for the answer) quatre. This latter, if you pause, will 
probably be supplied by the class. Continue in the same 
way, leaving a pupil to supply the answer, (d) Ask the 
question, the class giving the full answer.: Combien font 
deux et deux, etc ? . . . Deux et deux font quatre, etc. 
Find from time to time which pupils still continue to 
translate, and point out that they cannot be said to do the 
exercise well till they are able to perform the mental addition 
in French. This stage will most likely be reached during 
this lesson in the case of the easier additions, (c) The third 
step in the practice, the mental addition without the aid of 
the figures written on the board, might be deferred till the 
first or second revision lesson. In this case the direct 
association will take longer to effect. Here again careful 
records might be kept of the rate of progress in the case of 
selected pupils. 

2. The second additional form of practice is chiefly 
valuable as a means of connecting Lesson 2 with i and 3, 
and is generally done without difficulty : * I shall now tell 
you how many cahiers there are here :' II y a cahiers, 

^ In this and the following lessons A = oral practice ; B = writing 
and reading; C = oral spelling ; D = written test. The omission of 
any one of these four sections will signify that the general method 
indicated in previous lessons is to be followed. 
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and proceed : II y a un tableau, un torchon, livres, etc/ 

Ask : Combien y a-t-il de cahiers ? etc. 

B. When the new figures have been written on the board 
in the usual way, proceed : * Before you copy this lesson I 
shall ask you to number the pages of your cahiers ' : Ouvrez 
les cahiers, page un. 6crivez ici (pointing to the corner of 
the page of your cahier) i, and so on to 12. Then further 
practise : Ouvrez les cahiers, page 2, 3, etc. Pointing to the 
lesson on the board, ask : Quelle est cette le9on ? and supply 

answer: C'est la le9on ? leaving class time to supply 

trois, if they understand. Have both question and answer 
translated : Traduis. . . . Then again : Quelle est cette 
le9on ? Ecrivez : Le9on trois. Copiez la legon. Est-ce 
fini ? Lis la le9on, etc. 



4. 

Matter. — Plume, page, porte, chaise, table, and if more 
required, boite, fenetre, bouche. Introduce (orally only) 
Bonjour, Bonsoir, Au revoir, Voilk. 

Method. A. — As in 2 A, making clear that the new 
words are to be feminine only. Introduce Voilk, explaining 
that it will be used to point out objects not within reach. 
Ask what word has been learnt to indicate objects that can 
be touched. Then practise. The distinction is quickly 
learnt. Keep Montre . . . and Qu'est-ce que ceci? still 
apart. In both cases let the pupil (as professeur) now ask 
the questions : Pose (fais) la question. R^ponds. Mascu- 
line and feminine nouns should not yet be mixed. To 
connect the new nouns with the figures, use, as in 3} the 
practice-form : Combien y a-t-il de plumes ici ? etc. 

B. This section can now be conducted almost entirely, 
if not entirely, in French. Write on the board Legon. 
Then ask : Quelle est cette legon ? or C'est la le^on ? 
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Add quatre, when given. Under this heading write, Une 
plume, etc., and, as in previous lessons, have each word 
pronounced : Repdtez. Encore. When the lesson is on the 
board : Ouvrez les cahiers, page quatre (see 2 B, 6), then : 
6crivez : Legon quatre, pointing to it, and Copiez la legon. 
Est-ce fini ? Lis la le^on. Parle dis-tinc-te-ment. Plus 
haut (raising the voice). Ouvre la bouche. Cela suffit. 
Continue, etc. 

C. I. Books open: Epellelemot . 2. Books shut : 

Fermez les cahiers. fipelle le mot . Est-ce-correct ? 

Corrige la faute. 

D. Write on board, Dictde. Then : Prononce cela (/>., 
dict^e). Traduis le mot dictde. Practise une feuille. Cf. 
with une page. Then Viens ici. Distribue les feuilles. When 
this done : Attention ! and pointing to Dictee : Ecrivez le 
mot dictee, and proceed with the dictation, /.^., ficrivez : 
une plume, etc. When completed : C'est fini. Then fipelle 
une plume, etc., aVid so on with the other words, each pupil 
correcting his own dictee there and then, as the correct spell- 
ing of each word is given. If required, Ramasse les feuilles. 

Marks. 

If the dictees are marked, each pupil can give the mark 
awarded him in answer to the following question : Quelle 
note as-tu eue ? 

5. 

Matter. — Cardinals 13-20, or more if required for number- 
ing round. The remaining cardinals can best be taught 
when required for use in connection with the numbering of 
lessons and pages. Plurals. 

Method. j&. — As in 3. For the sake of novelty add 
to the addition some simple multiplication : Combien fait 
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(font) 2 fois 2 ? etc. Then practise thoroughly the answers 
to Combien y a-t-il de plumes ? etc. 

B. Write on the board the new figures, each followed by 
the plural of one of the nouns already learnt, including 
lemons and dict^es. Wiien the lesson is on the board, ask 
(a) how the plural is formed in French ; (d) what exceptions 
occur ; (c) whether the plural is pronounced.^ The practice 
of the plural forms falls naturally into the next section. 

C. 6pelle le mot cahier au pluriel, . * . au singulier^ etc. 
This will probably be understood without explanation. In 
the case of the spelling of 6 in dict^e require * e accent aigu.' 

D. ^crivez au singulier ; au pluriel ; en 

lettres : en chiffres '. 



6. 

Matter. — Le, sur, papier-buvard, encrier, pupitre, plancher, 
and, if there are lockers, easier. If more required : canif, 
crayon, porte-plume, chevalet. Otherwise these latter can be 
taught when required for use. 

Method. A. — i. Ask the class for the difference between 
a and /Ae, a book and the book of Jones, or the black book. 
There is no need to use the terms definite and indefinite, 
and they are best avoided with a class that has not 
already been grounded in English grammar. * What 
corresponds in French to a? In this lesson we shall learn 
what corresponds to the. For this again the French have a 
masculine and a feminine form. We shall take the 
masculine form first.' 

2. Voici un cahier. 

Voici le cahier de (adding a pupiFs name). 

^ This, of course, is done in English. The rule need not be 
insisted upon ; its purpose here is simply to serve as an introduction 
to the practice in C. 
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Proceed in the same way with the other masculine nouns 
already learnt. Then Montre un cahier. Montre le cahier 

de . Practise in the same way with Qu*e§t-ce que 

ceci ? Answer : C'est un ou le de . 

3. Teach the new nouns with the definite article : (a) 
Rdpdtez tous ! Encore ! (d) Montre. (c) Qu'est-ce que 
ceci ? 

4. ' Now I am going to tell you where the various objects 
are, what they are on.' 

(a) Sur. Le papier-buvard est sur le pupitre. 

Le pupitre est sur le plancher. 
(d) „ L'encrier est sur le papier-buvard. 

Le papier-buvard est sur le pupitre, etc. 

Question : Oil est ... ? Further examples can be made 
up with cahier, torchon, livre, banc, and any other masculine 
nouns that may have been learnt. 

5. Pose la question k . 

6. State that you will ask the class to make up little 
sentences with *sur' and the masculine nouns they have 
learnt. 

Forme un exemple (de I'emploi de sur). It will facilitate 
matters at the start if you point to the objects to be 
named. 

B- — Write all the masculine nouns, new and old, in 
sentence form with * sur.^ 

D. — Ask the question in French, and have the answer 
written down, but not given orally. 

7. 

Matter. — La, dans, encre, craie, boite, dictde, feuille. 

Method. — I. (a) Teach the new words as in previous 
lessons, (d) La craie est dans la Loite. L'encre est dans 
Tencrier. Oil , » • ? (c) La plume est dans I'encre, Tencre 
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est dans Tencrier, Tencrier est sur la table. Ou . . . ? 
(d) La boite est sur la feuille, etc. Ou . . . ? (e) Pose la 
question. (/) Forme un exemple de Temploi de dans, etc., 
allowing the pupil to supply masculine words, if he wishes. 
2. The same form of practice, but teaching masculines 
and feminines together. This is best done without previously 
drawing attention to it. If the class becomes conscious that 
it is mixing the genders and is liable to confuse them, it will 
stumble, just as the man stumbles who becomes over-con- 
scious of the fact that he is running downstairs. A number 
of pyramid series can be made. The following is an 
example : 

La plume est dans Tencre. 

L'encre est dans Tencrier. 

Uencrier est sur le cahier. 

Le papier-buvard est dans le cahier. 

Le cahier est sur le pupitre. 

Le pupitre est sur le plancher. 

Pupils should be encouraged to give a complete series as 
answer. Verbs connected with the nouns here taught will 
be learnt in a subsequent lesson, but lesson directions 
containing these words should, however, be taught as soon, 
as required— ^.^. .• 

Ou est le torchon ? Viens ici ; ouvre le pupitre ; 

donne-moi le torchon. Verse de Tencre dans les encriers. 
Va chercher une plume. And at the end of the lesson : 
Mets le torchon dans le pupitre, la craie dans la boite, les 
cahiers dans les casiers, etc. Such directions, as well as 
the dismissal directions, should ultimately be given by a 
pupil. 

It is best from now on to give, whenever possible, all 
classroom directions in French. Others that may be 
needed are : 
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Ecoute bien. ^ 

R^p^te la r^ponse, la question. 

Serrez vos affaires (Put your things away). 

Voudriez-vous me permettre de sortir, monsieur. 

Coupe ce mot en syllabes. 

Lbve-toi. Assieds-toi. -, 

Ramasse les livres, les feuilles, etc. 

D. — As in the previous lesson. 



8. 

Matter. — The ordinals corresponding to the cardinals 
learnt. 

Method. A* — i. Revision of the cardinals. 2. Make sure 
that the class understands the distinction between cardinal 
and ordinal in English. 3. Write on the board a column 
thus : 

1 i^^ 

2 2« .^ 

3 3^ . 
Etc. 

State that you will name each cardinal with its corre- 
sponding ordinal, beginning at deux. Start deux, deuxieme ; 
trois, troisifeme, etc. An interrogative pause after sept will 
bring septieme from someone in the class. Leave the class 
to supply the remaining ordinals. Teach un, premier, une, 
premiere. Draw attention to the double use of un, une, as 
article and numeral. 

In practising let the class at first repeat the ordinals after 
you, then simply indicate with the finger those that are 
to be pronounced. The following are the stages in this 
practice: (a) across the column — e.g., un, premier, une, 
premiere, etc. ; (^) the same, but from the bottom upwards ; 

3 
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(c) the same, but picking out figures at random — e.g,t deux, 
deuxi^me, sept, septi^me, etc. ; (d) practise the ordinals 
without the cardinals, (e) Vos numdros 1 (un, deux, etc.). 
Vos places ! (premier, deuxi^me, etc.). Both can be done 
backwards and forwards, and commencing at any pupil. 
{/) Quel est ce banc ? C'est le premier banc, etc. 
B« — On board : 

un, premier. 

une, premifere. 

deux, deuxibme, 

Etc. 

Draw attention to the grave accent, and to its pro- 
nunciation, but comparison with the accent aigu is best 
' delayed till later. ^ 

Let the class find out for itself the two ways in which 
the ordinal is formed from the cardinal, and formulate the 
rules. Note the forms cinqui^me (cf. cinque ports) and 
neuvi^me (r/. neufi^me, which would be harsh). The rules 
need not be written down or learnt. They are required 
only to prepare the way for the thorough spelling practice 
inC. 

C. — Require * e accent grave * to be said when the 
ordinals are spelt. 

D. — ^crivez en leltres . • ., en chifTres. . . . 

N.B. — Lessons 9 and 10 can be deferred if it is 
thought that the introduction of the wall-picture at this 
point will prove a welcome change. See Lectures XIII., 
ZV., and Exercises ZIII., XV. 

9. 

Matter. — Days of the month : Aujourd'hui, demain, 
hier, apres-demain, avant-hier. Oral only : Le combien 

^ Note whether the introduction of the grave accent affects 
the accented e in the word when written. 
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est-ce? sera-ce? ^tait-ce? These are in- 
troduced into Lecture XV. 

Method. A. — There is no occasion here to teach the 
names of the twelve months ; the name only of the month 
in which the lesson is being given is required, i. Ask in 
English for the day of the month. Write the corresponding 
cardinal number on the board. Say that you will give the 
day of the month in French. C'est le. . . . R6p6tez tous ! 
And that you will ask for the day of the month in French. 
Le combien est-ce? 2. Write on the board as follows, 
substituting the actual dates for those here given : 

Av.-H. H. Au. D. Ap.D. 

le 10 mai. le 11 mai. le 12 niai. le 13 mai. le 14 mai. 

For the pronunciation of Au c/. tMeau. State that you 
are going to tell them in French what the date is to-day, 
was yesterday, etc., pointing in each case to the actual date. 
Begin, C'est aujourd'hui le. . . . Repeat slowly a few times. 
Then, Le combien est-ce aujourd'hui? Proceed in the 
same way with C'^tait hier (avant-hier) le . .•• ; Le combien 
^tait-ce . . . ? Then Ce sera demain (apres-demain) le . . . ; 
Le combien sera-ce ? Or begin with the adverb : Aujourd'hui 
c'est, c'dtait, ce sera . . . , etc. 3. Further practice can be 
given by writing imaginary dates, taken either from the 
same month or another. 

B. — The full spelling of Avant-hier, etc., can now be 
written on the board, or this may be deferred. 

N.B. — The dates should be practised in connection 
with the almanack mentioned below in every lesson till 
thoroughly known. The occasion for practice will be 
provided by requiring that every exercise that is written be 
dated. In due course a pupil should be expected to ask 
the questions : Le combien est-ce aujourd'hui ? ficrivez la 
date. Le combien ^tait-ce . . . ? etc. It is this reiteration 
of practice that bears the most certain results. 

3—2 

Digitized by VjOOQ IC 



,36 LESSON NOTES [IH., § 1 

There should be un almanach (pr. al-ma-na) on the wall. 
The sheet showing the dates ot any given month should 
omit the name of the month, and give only the initials of 
the days of the week — /.^., D., L., Ma., Me., J., V., S. Such 
an almanack can easily be made each month in five minutes 
by writing the figures and initials in alternate red and blue 
chalk on a square of cardboard or sheet of paper attached 
to a board. 

10. 

Matter. — Dimanche (dia Dominica = jour du Seig- 
neur), lundi (lunge diem = jour de la lune), mardi (Martis 
diem = jour de Mars), mercredi (Mercoris diem = jour de 
Mercure), jeudi (Jovis diem = jour de Jupiter), vendredi 
(Veneris diem = jour de Venus), samedi (sambati diem = 
jour du sabbat — Jewish), semaine. Oral: Quel jour est-ce? 

Method. A- — The derivations above given may prove useful 
if the class knows Latin. As in the previous lesson, write 
on the board Hier, etc. ; or, if the spelling of these words 
has been deferred, their initial letters, H., Au., etc. Write 
the actual day of the week under Au., and proceed as in the 
previous lesson, using the question form : Quel jour est-ce 
aujourd^hui ? etc. There is no need to teach in this lesson 
more than the five days required, for, as in the case of the 
dates, reiterated practice will be provided by insisting that 
every written exercise bears the day of the week : j£cris le 
jour de la semaine. When all the days are known, further 
practice is provided by : Quel est le premier jour de la 
semaine? etc., and by Lecture XIIL of the text, which is 
preferable to the familiar Bonjour Lundi, Comment va 
Mardi, etc., in which the days are given in the wrong order. 
Dimanche is the first day of the week. 

C. — The spelling of the days should be repeated in each 
lesson till thoroughly known. 
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11. 

Spelling. — If in oral spelling the French alphabet is pre- 
ferred, the following method of teaching it will be found 
successful. In the first place, however, note that we are 
not here concerned with sounds, but with the names of 
letters used in writing. The names commonly employed in 
France are those given below. Note that for spelling pur- 
poses a and o are always \a\ and \o'\ and not [a] and [0].^ 
These points should be made clear to class. They must 
not get the idea that this is a pronunciation lesson. 

The names of the vowel letters can be found by isolating 
them from the words in which they occur. For instance, 
write on board six, ici, i, and say to class : Prononce (point- 
ing to six), Prononce (pointing to ici, and then to i). So 
on with the others. Teach the names of the accents. 
They should always be given in spelling. The accent aigu 
and the accent grave should not be taught together. One 
should be fixed in the mind before the other is attempted, 
otherwise there will be confusion. The names of the con- 
sonant letters cannot be found inductively ; they must be 
learnt by practice. Draw the following table on the board, 
filling in each column only when the one to the left is well 
known : 



I. 


2. 


3- 


4- 


Notes. 


age-£L. ii. a 
mot~o, 6 
le-e 
une— u, u 
six— i, 1, y 
annee— e 
premiere— e 
fenetre — e 


f 
1 

m 
n 

z 


be 
ce 
d^ 

we = double ve 


h=ache 

aL 

q = ku 
r = erre 
x = ix 


* = accent circonflexe 
' = accent aigu 
^ = accent grave 



^ Throughout these^ notes letters in phonetic script will be found 
bracketed.' ; ... 
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When the name of a vowel is forgotten, take the pupil 
back to the word which contains it (/>., ige, etc.). Pronounce 
alike fe and e. Letters in 2 as in English. Forms of practice : 

1. Practise spelling of words in column 1, leaving the 
table on the board, fipelle le mot age, etc. 2. Practise 
spelling of words in the written lessons with the cahiers 
open, and leaving the spelling table on the board for 
reference. 3. Viens ici ; ^cris a, k accent grave, e, i, etc. 
4. Practise spelling of the better known words with the 
cahiers shut and the table off the board. The class should 
copy the table of letters into their cahiers, and in oral 
spelling lessons should be allowed to have it before them 
for reference, till they are sufficiently advanced to dispense 
with it. 

Words that may here be needed are une voyelle, une 
consonnc, une lettre, Talphabet. 



§ 2. PREMlfeRE PARTIE 

L Explain that the following lessons will describe a day 
spent by an English boy with a French family in Paris. 
Add that this English boy has already been in France long 
enough to speak French correctly, so far as he knows it. 
The first few lessons to be given to describing the French 
family shown by the wall-picture Famille Pascal a table. 
Add a word on the difference between the English and 
French breakfast. 

New Words. — Homme, femme, gar9on, b^bd (borrowed 
from English baby), petite fille (fillette), madame; also 
Monsieur, voici, c*est, which have already been heard and 
spoken but not read or written. 

Method. A — i. Voici (pointing to the wall-picture) 
Monsieur Pascal, etc. Viens ici, raonlre . . . , etc. 
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2. Comment s'appelle-t-il ? elle ? or more simply : Qui 
est-ce ? To this question the name only need be required 
as answer. 

3. * I shall now tell you in French what each person is, 
whether man, woman, boy, girl, or baby V M. Pascal est 
un homme. R^p^tez tous ! — Homme. Qu'cst-ce que 
M. Pascal ? C'est un homme. Supply the complete answer 
at the start. Mme. Pascal est une femme, etc. 4. Pose la 
question .... 5. Viens ici; montre un homme, etc. 

6. Qu'est-ce que ? supplying name of boy or girl in class. 

7. Combien y a-t-il ici de femmes ? . . . de gar^ons ? etc. 

8. M. Pascal est sur une chaise. Ou . . . ? 

B. — If it is thought better not to put the book Premthre 
Annk de Franqais into the hands of the class till it l^as 
classified the sounds (see on III., § 5), the lectures can, 
as before, be written on the board. There is no necessity 
to introduce the book till Lecture XI. If not introduced^ 
the sentences written on the board should be called lectures^ 
as they are more or less narrative in form, and because this 
change conforms to the plan adopted in the text, and 
further permits the revision of the ordinals to begin at 
* premiere.' Use both the cardinal and the ordinal in the 
heading of the lecture — ^.^., Premiere lecture, Lecture un. 
It is permissible to say Lecture une, but it is best to 
abide by one form. After the first, the headings should be 
supplied, with the spelling, by the class, in answer to the 
question : Quelle lecture prenons-nous ? If the Premilre 
Annie is now given out, proceed: Ouvrez les livres k la 
premiere lecture, etc. The books should not be taken 
home till the sounds have been classified. 

C. — Practise the distinction between d (bdbd, dict^e, 
Rend) and h (premiere, etc.), between an, en (banc, Jean, 
encre, etc.) and on (gar9on, onze, montre, etc.). See the 
Pronunciation Tables in Premiire Annie^ 
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D. — The written test in this and following lessons, except 
where otherwise stated, can take the form either of a dict^e 
or of R^ponses dcrites aux questions orales, the class to 
write the question from dictation and the answer from 
memory, or vice versa. See IL, § 7. 

II. NeW^ Words. — Pfere, m^re, fils, fille, frfere, soeur, etc. 
Method. A. — As in the previous lesson. Stages : i . M. 

Pascal est un pere. Qu'est-ce que . . . ?^ Mme. Pascal, 
etc. 2. M. Pascal est le p^re de Louise. Qu'est-ce 
que . . . ? Mme. Pascal, etc. 3. M. Pascal est le pere de 
Louise et de Ren^ et de Marguerite. Qu'est-ce que . . . ? 
Rene est le fr^re de Louise et de Marguerite, etc. With a 
little prompting, which should not be grudged, the class 
will soon get into the swing of the answers. 4. Viens 
ici. . . . Montre ..... 5. Combien y a-t-il ici de . . . ? 
6. Comment s*appelle le pfere de Louise, de . . . (name of 
pupil) ? 

B. — The parents of Jean are introduced into the lecture. 
Question : Qu'est-ce que M. Jean Bull ? etc. 

C. — The difference between et (e) and est (c) to be 
thoroughly practised. 

III. New Words. — Chien, chatte, jeune chat, jeune chatte, 
perroquet, cage, perchoir, il, elle. 

Method.— I. Voici M. Brifaut, Mme. Rodilard, Mile. 
Rodilard (black kitten). Monsieur Rodilard fils (white 
kitten). Monsieur Caquet-bon-bec.^ Montre . . . That the 
white kitten is Monsieur R. can be remembered by his 
proximity to Monsieur Brifaut. 2. Mme. R. est la m^re de 

* This form of question is used here only because it has the ad- 
vantage of not supplying its own answer. See Grammaire, §§ 29, 30. 

2 These names are borrowed from La Fontaine, who borrowed 
them, except the last, from Rabelais. Rodilard is from rodere 
lardum. Brifaut=gourmand; origin unknown. The parrot's name 
was applied by La Fojitaine to the magpie in Fable xii. ii. 
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Mile. R. et de M. R. Elk est . . . Mile. R. est la fille de 
Mme. R. Elle est ... . Monsieur R. est le fils de Mme. R. 
et le frere de Mile. R. // est . . . Qui est-ce que , . . ? 
Mme. R. qu*est elle? etc. 3. M. Brifaut est un chien. 
C'est un chien. Mme. R. est une chatte. Mile. R. est une 
jeune chatte. M. R. fils est un jeune chat. Qu'est-ce 
que . . . ? 4. M. Caquet-bon-bec est un perroquet ; il est 
dans une cage. (Voici la cage.) II est sur un perchoir, etc. 
OA . . . ? 5. Attention need not be drawn to il est, elk 
est, during the course of the lesson. They will be learnt 
almost unconsciously, and the distinction between them 
need not be asked for till after the reading lesson, when the 
pupils have the sentences before them for comparison. 
Nor need attention at present be drawn to c'est un . . . 
(Prem. An. Gram. § 32.) 6. Further practice with pet 
animals of pupils. Comment s'appelle le chien de . . . 
Qu'est-ce que . . . ? — supplying name of pet. 

IV. New Words. — Enfant, parent, oiseau, moineau; 
animal, sont, des. Orally only : pluriel, singulier. 

Method. — I. State that you are going to give a number 
of examples to teach the plural of un and une ; Jean est un 
gar^on ; Jean et Ren^ sont des gar9ons. Louise est une 
petite fille. Louise et Marguerite sont des petites fiUes. 
And so on with femme (Marthe et Mme. Pascal), homme 
(M. Pascal et M. J. Bull), p^re, m^re. 2. Here ask : 
Quel est le pluriel de un ? If not understood : * I am 
going to ask you in French what is the plural of un and une.' 
If the answer is not known, repeat the sentences once more. 
3. Practise each sentence — e,g.^ Qu'est-ce que Jean ? Qu'est- 
ce que Jean et Ren^? Attention is not called to the new word 
sont It will be interesting to note, by comparison of the 
results in the case of des and sont, what advantage there is, 
if any, in making the class conscious of the introduction of 
a new grammatical point. Some pupils will probably have 
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noticed sont, others will use it unconsciously. 4. * I am now 
going to teach you one word under which we can class 
both the boys and the girls in the picture, and another for 
both the father and the mother.' 

Louise est une enfant. Jean est un enfant. Louise et 
Jean sont des enfants. M. et Mme. P. sont des parents. 
M. et Mme. J. B. sont des parents. Qu'est-ce que . . . ? 
Quel est le pluriel de . . . ? 5. Add here, or in revision, 
further practice of the new words in connection with names 
of pupils and parents. 6. Ecoutez encore. Qu'est-ce que 
M. Brifaut ? Un chien. Un chien est un animal. Qu'est-ce 
que Mme. Rodilard? Une chatte. Une chatte est un 
animal. Un chat est un animal. Un homme est un animal. 
Un gar9on . . ., etc. Un chien, un gar9on, etc., sont des 

animaux. Qu'est-ce . . . ? Quel est le pluriel de ? 

7. Qu'est-ce que M. Caquet-bon-bec? Un perroquet. Un 

perroquet est un oiseau. Un oiseau est un ? leaving a 

pupil to supply the word. M. Caquet-bon-bec est («;/), un 
perroquet ; (deux), un oiseau ; (trois)^ un animal. Write on 
the board: (i) un perroquet, etc., having a-ni-mal and the 
ending of oiseau {cf. tableau) spelt before writing them. This 
spelling from ear should become increasingly frequent where 
possible. It is an exercise in dictation, an unconscious 
classification of sounds, and it gives the pupil a sense of 
power acquired. The words here referred to should be 
spelt and written on the board before the reading- book is 
opened. 8. Montreune chaise, des chaises, une plume, des 
plumes, etc. 

C. — fipelle au pluriel tableau, morceau, oiseau, moineau. 
Cf. French a-ni-mal with English an-i-mal, and note the 
influence on the pronunciation. 

V. New Words. — Les, singulier, pluriel, f^minin, nlas- 
culin, grammaire, mari, femme. 

Method.— I. Plural of le, la to be learnt : Marguerite est 
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la sceur de Ren^; Louise est la soeur de Ren^. M. et L. sont 
les soeurs de Ren^. M. Pascal est le p^re de Ren^. M. 
Bull est le p^re de Jean. M. P. et M. J. B. sont les 
pbres . . . etc. Qu'est-ce que . . . ? Also, as in previous 
lessons, introduce names of pupils and parents. Then : Quel 
est le pluriel de . . . ? Quel est le singuHer de . . . ? 

2. We have not yet learnt the relationship of M. Pascal 
to Mme. Pascal. M. Pascal est le mari de Mme. Pascal. 
M. Bull. . . . M. P. et M. J. B. sont les maris 
de . . . . Encore. Mme. Pascal est la femme 
de . . ., etc. Qu'est ce-que . . . ? pluriel ? singulier ? 

3. Quel est le pluriel de le tableau, la page^ etc., revising 
all nouns learnt. 4. Mettez au pluriel /?, /a, un, une ; 
au singulier des^ les? 5. * Let us now tabulate the words 
on the board. But first we must learn a new word. This 
is our first grammar lesson, and we must call it so in French. 
The new word, then, is * grammaire.' Rep^tez, etc. And 
this is La premiere legon de grammaire. ^pelez le mot 
premiere, etc. When correctly spelt, write the heading on 
the board. Underneath write : 





M. 


F. 


s. 


un 


une 


p. 







Pointing to P. and un, ask : Quel est pluriel de un ? Then 
de une? Write des on the board. Pointing to M. : 
Quel est le masculin de une ? le f^minin de un ? In the 
subsequent practising require complete answers : Le 
pluriel de un est des, etc. 6. Proceed in the same way 
with le, la, les. If there is any difficulty with the tabulating, 
conduct it in English first, then afterwards in French. 

B* — The articles will be found tabulated in the 
grammar at the end of the reading book. They can also 
be written in the cahiers. They should be frequently 



Digitized by VjOOQ IC 



44 LESSON NOTES [IIL, §2 

revised, both orally and on the blackboard. To vary the 
revision, let one pupil write the tables to the dictation of the 
class. Lecture V. contains only three new words, but is 
so composed as to revise a number of old words. 

D. — One of the written tests should be the writing of 
the Legon de grammaire. 

VI. New Words. — Tasse, soucoupe, cuiller (can be de- 
ferred to VIII.), nappe, assiette, tapis, sous. 

Method. A. — The objects are shown in the wall-picture, 
but it will aid instruction and add to the gaiety of the class- 
room if a real cup, saucer, and plate are used. They will 
be found especially useful in the practice of the prepositions. 
After revising dans and sur (Lessons VI. and VIII.) begin : 
1 . Voici une tasse, une soucoupe. R^p^tez, etc. Viens ici ; 
Montre . . . Qu'est-ce que ceci ? ficoutez. La tasse est 
dans la soucoupe. La soucoupe est sous la tasse. La 
soucoupe est sur la table. La table est sur le plancher. 
O^ . . . ? Practise the sentences first singly, and then as a 
series. In going through the series, pupils might in giving 
each sentence point to the object named. 2. Teach tapis, and 
repeat above series with this addition, adding Le plancher 
est sous le tapis. Also ask : Oii est la soucoupe de Mme. 
Rodilard? 3. Teach nappe and repeat series: La tasse 
est dans la soucoupe, etc. 4. Teach assiette. If you have 
the objects, place the assiette under the soucoupe and 
repeat the series. 5. Similar pyramidal series may be formed 
by adding plume, cahier, etc., the pupils themselves helping 
to invent new ones. 6. Viens ici montre des tasses, etc. 7. 
Quel est le pluriel de *une tasse,' singulier de *des tasses'? 
etc. 8. Quel est le pluriel de la tasse? singulier? etc. 9. Oil 
est la tasse? Oi3i sont la tasse et la soucoupe? etc. 
10. Combien y a-t-il de tasses sur la table ? etc. In this 
lesson practise again ils, elles. The distinction between 
them need not be required till after the reading lesson. 
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VII. New Words. — Cafe, cafetibre, lait, pot a lait, beurre, 
beurrier, sucre, sucrier. Qu*est-ce qu*il y a ? 

Method. A- — I. Void la cafeti^re, etc. Ecoutez : Le 
C2i(6 est dans la cafetiere. Traduis le mot caf^. Le caf^ 
est aussi dans la tasse. Oil ... ? Pose la question. 
2. Void le pot h lait. Le pot k lait est sur la nappe. Le 
lait est dans le pot k lait, etc. 3. Voici le beurre. Le 
beurre est dans le beurrier, etc. 4. Voici le sucrier, etc. 
Le Sucre est dans le sucrier. Oh est Tencre? Oti sont 
les morceaux de sucre? (sucrier, tasses), de craie? etc. 
5. Viens ici — — . Montre la cafetifere, etc. A pupil might 
here give the necessary directions. 6. Quel est le pluriel 
de la cafetiere, etc.? . . . le singulier de les cafeti^res, 
etc. ? 7. Oil sont les cuillers, les morceaux de sucre ? etc. 
Pyramid series can also be made up with new and old 
words. Add : Pose la question au pluriel. 8. Quel est 
le pluriel de une cafetiere, etc. . . . le singulier? 
9. Ecoutez : Sur la table il y a une cafetiere (pointing to 
each object in the picture) des tasses (ou six tasses), des 
cuillers dans les tasses, etc. Qu'est-ce qu'il y a sur la 
table ? This series should be repeated by the teacher two 
or three times before it is required from the class, and help 
should be given at the start by pointing to the objects to be 
named. No attempt, of course, should be made to worry the 
series into a class already fatigued. 

p. — I. ficrivez le singulier de *des soucoupes,' etc. ; le 
pluriel de * une soucoupe,' etc. 2. 

VIII. New Words. — Verse, coupe, avec, couteau, pain, 
fourchette, cuiller, donne, remue, boit, ^tale. Que fait . . . ? 
, Method. A. — * In this lesson I shall tell you in French 
whiat each of the persons in the picture is doing, i. First 
of all we must learn the names of a few more objects on 
the table.* Voici le pain, le couteau, fourchette, cuiller. 
Montre . ... Qu'est-ce que ceci? Ou . . . ? Oil est 
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Tassiette? etc. fepelle cou-teau. Cf, tableau, morceau, 
oiseau. 2. Ecoutez : M. Pascal coupe le pain avec un 
couteau. Que fait M. Pascal ? II . . . Traduis le mot 
avec. Proceed in the same way with : 3. Ren^ donne un 
morceau de pain k Brifaut. 4. Mme. Pascal verse le caf^ 
dans une tasse. 5. Marguerite boit une tasse de lait. 6. Jean 
remue son caf^ avec sa cuiller. 7. Louise ^tale un morceau 
de beurre sur un morceau de pain, etc. Elie ^tale le beurre 
avec un couteau. 8. Pose une question \ la classe — ^.^., 
Qu'est-ce que M. Pascal coupe ? Point to the person about 
whom the question is to be made. 9. Que fait la mbre ? 
le pere ? etc. This form of the question leaves the pupil, 
of course, to depend entirely upon his memory for the verb 
in his answer. Pose la question. 10. Ecoutez : M. Pascal 
coupe le pain avec un couteau ; Rene mange . . . etc., 
giving the sentences as one continuous answer. Repeat 
again, and then have the complete answer given by (i) the 
class in chorus, (2) separate pupils, helping at first by 
pointing to the persons in the picture. Que fait M. Pascal? 
Ren^ ? Continue. When progress has been made, the order 
of the answers can be varied by beginning at Mme. Pascal, 
etc. The question requiring the complete series as answer 
will be : Que fait chaque personne ? 

C. — fipelle tableau, couteau, etc. fitale should be spelt 
from ear. Cf. also lait, fait. 

IX. New Words. — Repr^sente, portrait, general, oncle, 
tante, neveu, ni^ce, cousin, cousine. 

Method. A- — I. Voici le portrait (pointing to the por- 
trait of a soldier shown in the wall-picture) de Monsieur 
le general Pascal. C'est le frere de M. Pascal. Traduis. 
2. Ecoutez encore. Ce portrait repr^sente M. le g^n^ral 
Pascal. Qu'est-ce qu'il reprdsente. 3. Monsieur le 
general est le fr^re de M. Pascal. Qu'est-ce que . . . ? 
L'oncle de Ren^ et de Louise. Qu'est-ce que . . . ? 
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4. Madame la gen^rale est la femme de M. le g^n^ral. C'est 
la tante de Rene et de Louise. 5. Ren^ est le neveu de 
M. le ge'n^ral. Louise est la ni^ce de M. le general. 
6. Le fils de M. le general est le cousin de R. La fille de 
M. le general est la cousine de R. 7. Pose une question. 
Point in each case to the person in the wall-picture about 
whom tte >^estion is to be. 8. In revision, all the 
relationships of each person might be required. — e,g.^ M. 
Pascal est le p^re de Rend, le fr^re de, etc. In this case 
first aid the pupil answering by pointing to Rend, etc. 
9. Le fdminin de cousin ? neveu ? oncle ? etc. 

C. — Epelie au pluriel tableau, etc., animal, gdndral, etc., 
le feminin de cousin ? etc. 

X. New Words. — Lape, ouvre le bee, pousse des oris, 
fait le beau, court apres, une balle, egratigne, une queue. 

Method— As in VIII. 

X^. Substantif, rfegle, exception. 

Method. A- — State that the object of the second grammar 
lesson^ is to find out how nouns form their plural in French. 
Have spelt and written on the board the nouns that have 
been learnt. (See Gram,, §§ 8, 9.) Then require the class to 
formulate for itself the rule and the three exceptions, this 
being done in English. 

B. — Have spelt, and then write on the board, Deuxieme 
iefon de grammaire, (See Lesson V.) What has the lesson 
been about ? Plurals of what ? In French we should say, 
Fluriel des subs'tanii/s, Rdpdtez, etc. Epelle le mot pluriel, 
des, sub-stan-tifs. Point out that des is short for de les. 
* We now want examples, first, of the rule, then of each of the 
three exceptions, and we must know the French for rule 
and exceptions.* The French for rule is regie, Rdpdtez, 
etc. Write it, and then : Citez des exemples de la regie. 

^ This lesson can of course be postponed, if its introduction at 
this stage is considered premature. 
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Traduis . Write the examples given. Next : Citez des 

exceptions. This will probably be understood. Write the 
exceptions under three heads. In revision, the chief form 
of practice should always be the spelling of individual words : 

.6pelle au pluriel (au singulier) le substantif . Vary 

with Citez un exemple de la r^gle, citez les exceptions en -x, 
etc. 

D. — Dictate the headings, and have the examples added 
from hiemory. 

XL New Words. — S'il te plait, s'il vous plait, un peu, 
grariH, merci bien, mange, met, passe, passez, th^, cacao, 
chocolat, etc. 

Method. A. — i. * In this lesson we must learn how to ask 
for things we want when having our breakfast. If I wanled 
another cup of coffee, I could say : Encore une tasse de 
cafd' Give a number of other examples : Encore un morceau 
de Sucre, un morceau de pain, etc., un peu de lait (traduis 
le mot * peu '), un peu de beurre, etc. * But if we wish to 
ask for things politely, what do we generally add in English? 
In French they say, " S'il te plait." R^p^tez, etc. Now I shall 
go through the examples once more : Encore une tasse de 
caf^, s'il te plait, etc. Next I shall ask one of you to ask one 

of the others in French for something : Demande k une 

tasse de cafe,' and so on, practising all the words. 2. * But 
supposing you were asking me for another cup, you would 
not say "S'il te plait"; it would not be polite. You only say 
"S*il te plait" to relations or persons with whom you are inti- 
mate. To me you would say "S'il vous plait." Rep^tez, etc. 
Now you will ask me for . . . 3. When this done, mix the 
two forms. Demande k moi (pointing to yourself) . . . De- 
mande k M . . . For * Thank you' teach * Merci bien.' 
4. Teach : cacao, chocolat (in France chocolate as a beverage 
is inferior to, and cheaper than, cocoa), th^, and practise as in 
the previous section. 5. Teach in same way: Passe le 
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Sucre, s*il te pla!t. Passez . . . Demande qu'on te passe le 
Sucre. 

In a supplementary lesson teach such words as the pupils 
require for asking for things at the breakfast-table in school 
or at home — e,g., le pain grille (toast), un peu de jambon 
(ham, bacon), la marmelade d* orange (marmalade), un ceuf, 
le saucisson (sausage), le sel, etc. See Tables, p. iii, in the 
Prcmilre Annie, The word * marmalade ' without the addi- 
tion *d'orange* means apple squash. With the words 
should be practised * s'il te plait,* etc., as above. These ex- 
pressions can also be revised with class-room terms — e,g.^ 
Encore une feuille de papier, s'il vous plait. Explain the 
meaning of R.S.V.P., so often seen on invitation cards. 

B. — The lecture gives the new words in a new setting. It 
,can be read to the class as an exercise in understanding 
spoken French, before the text is opened ; or, if the text is 
not yet in the hands of the class, before the lecture is written 
on the board. Introduce dit — e,g,, Ren^ dit. A few new 
words are introduced into the lecture : ^, grandj pardon, 
met (unless taught in preliminary course, Lesson 7.), bien^ 
These should be understood from the context. When the 
reading of the lecture has been done, further practice of the 
new words and expressions taught can be given by asking 
questions on the lecture itself — e.g.. Que dit Ren^? Que 
fait M. Pascal? Qu'estce que Ren^ coupe? etc. The 
questions should be put by the pupils as well as by the 
teacher : Venez ici, M. le professeur M., and ask M. to ask 
the questions. Also ask him why you used * venez ' instead 
of the usual * viens.' 

D. — In the dictation introduce the necessary lesson- 
words : virgule (,), point (.), point d' interrogation (?), a la 

1 No further reference will be made to the teaching of new words, 
unless they call for special remark. For means of teaching them 
see above, Chapter II. r § 2. 

4 
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ligne (to indicate new paragraph). Cest tout The mean- 
ing of these words is easily explained, when first given, by 
writing on the board the sign that each represents. No 
time need be spent on them ; they will be learnt, by mere 
force of repetition. They will be found printed in the 
Phrases Usuelles, p. xii, of the Premthre Annee. 

XII. New Words. — On, frappe, plie, deplie, mouchoir, 
serviette, ferme, ouvre. In lecture: plateau, buffet, sort, 
entre, dit. 

Method. A- — I. *I am going to ask what one pours into a 
cup, a milk-jug, etc., and shall give the answers. Qu*est-ce 
qu'on verse dans une tasse? On verse le th^, le cacao, etc. 
Encore. Qu'est-ce qu'on verse dans un encrier ? On verse 
Tencre.* Repeat the questions, having them translated and 
answered. Finally: Pose la question, M.^ R^ponds, N. 
2. Qu*est-ce qu'on coupe ? Avec quoi ? 3. Qu'est-ce qu'on 
plie ? deplie ? Here fold and unfold the torchon, mouchoir. 
Practise also with nappe, tapis, serviette, pointing in each 
case to the picture or object. 4. Qu*est-ce qu'on mange ? 
boit ? dtale ? remue dans une tasse ? met dans un sucn'er ? 
passe ? le chien d^vore ? le chat lape ? ramasse ? (if already 
known), frappe? (tapping the table, the door). 5. Ouvrez 
les cahiers. Qu*est-ce qu*on ouvre ? ferme ? ^pelle? and any 
other verbs that have been learnt. 

B. — The lecture should be read out to the class, and new 
words explained, before the texts are given round. For 
plateau (tray) and buffet (sideboard), point to the objects in 
the wall-picture. The lecture^ like the previous one, is not 
merely a reproduction of the phrases taught in Ai and it 
provides therefore further practice of the new words in a new 
setting. It will be noted that lesson -words like * ferme/ 
* ouvre,' which have so far been spoken only by the teacher, 
are now being introduced into the lectures. Practice: 
^ Substitute the name of a pupil. 
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When the lecture has been read and the pronunciation 
practised, question on Series i, the pupils still having their 
texts open : Oil frappe t-on ? Qu*est-ce que Mme. P. dit ? 
Qu'est-ce que Marthe ouvre? etc. Same questions with 
text shut, and continue till individual pupils are able to give 
the series as one continuous answer. At the start this 
process will be assisted by acting the series, and by writing 
on the board a column of recall- words (here verbs), each 
word to represent and recall one sentence in the series. The 
class should next ask the questions. When the first series 
is done : Ouvrez les livres. Lis la 2® partie de la lecture. 
Then proceed as with the first series. And so on with the 
remaining series, taking only one at a time. 

C. — Epelle au pluriel tableau, etc. {Gram., § 9), plateau. 

XIII. New Words. — Jours de la semaine, part, arrive, 
reste, voilk, bien fatigu^, voyageur. 

Method. A.— (i) This lesson serves to revise and 
complete Lefon 10, Preparatory Course, and also to teach 
incidentally the prepositions used with names of towns. 
The chief object of the lecture is to provide a convenient 
form of memorising the order of the days. It will aid 
recollection of the comparative position of ' mercredi ' and 

* vendredi ' to point out that in the alphabet m comes 
before v. That * dimanche ' not * lundi ' is the first day of 
the French week may be similarly recollected. (2) When 
the lecture is understood, question as follows : Quel jour le 
voyageur part-il de Londres? Que fait-il dimanche? 
Quel jour arrive-t-il k Paris ? Que fait-il lundi ? etc. It 
will aid instruction if the route is indicated on a wall-map 
or a sketch-map on the board. 3. The series, as a whole, 
can be practised by assuming one of the pupils to be the 

* voyageur'; M. est le voyageur (la voyageuse). Raconte 
son voyage. For * son ' cf. * son cafe' (VIII.). If the 
class consists of boys only, practise the feminine of 

4—2 
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voyageur by Louise est la voyageuse. Raconte le voyage 
de Louise. 4. Further practice. Quel est le premier, 
deuxi^me, etc., jour de la semaine? Note French spelling 
of * Marseille.' 

XIV. New Words. — Prepositions : entre, en face de, 
devant, derrifere. In lecture : essuie, tire, trempe, regarde, 
commence, cabinet de travail. 

Method. A> — (i) Position of the persons in the picture. 
Pointing to the persons named : Jean est entre Louise et 
Marguerite, Marguerite est entre . . . etc. Oh est Jean? 
etc. Oil est le p^re ? I'homme ? etc. Oh est M. (pupil's 
name) ? Oil est la chaise ? etc. Oh sont les bancs ? etc. 
Pose une question. 2. In same way with *en face de,' 
avoiding the use of du pere, du gargon, etc. Add : Le 
professeur est en face de la classe. And practise this form 
whenever a pupil-professor is called up to conduct the 
lesson. 3. Oh est M. Pascal ? (entre, en face de). And so 
on with the other persons at the table. 4. Then require 
the position of all the persons at the table to be given 
(with entre, en face de) as one continuous answer. 
5. Practise * devant ' with cahier, etc., tasse, etc., position 
of pupils ; and * derri^re * with Marthe, position of pupils, 
tableau noir, etc. 

B- This lecture again gives the new words m a com- 
pletely new setting. Before reading it out, announce that, 
after breakfast, Jean has lessons from M. Pascal, and that 
Jean's lessons and those given to the class will be the 
same. These lessons will serve incidentally to effect the 
passage into the category of words both spoken and written 
of the lesson -words hitherto used orally only. Connect 
them with the contexts in which they were first heard — />., 
Viens ici, M. Essuie le tableau, etc., and Lis la cinquibme 
partie de la lecture. Commence, M. Question on each 
series as in the previous lesson. 
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. XV. New Words. — Le combien est-ce ? c'^tait, ce sera. 
Names of months. Mois, Almanach. Nomme. Lecture : 
Ecris, mot, signifie, accent circonflexe, d^riv^, latin, d'apres, 
empereur, date. 

Method. A. — This lesson serves to complete Lesson 9 in 
the Preparatory Course. Revise the latter, and complete 
the teaching of the months. Quel est le premier mois? 
etc. Nomme les douze mois. 

B. — The dialogue might be acted — that is, one pupil 
taking the part of M. Pascal, but putting the questions to 
different pupils. The final question : Qu'est-ce que Jean 
ecrit dans son cahier ? 

XVI. New Words.— Carte, Angleterre, France, Paris, 
Londres, Douvres, Tamise, Seine, pays, fleuve, ville, en, 
situe, sur. 

Method. A. — Use a sketch-map of England and France 
without lettering : i. Voici TAngleterre, etc. Viens ici, 
montre sur la carte. ... 2. Qu'est-ce que ceci ? C'est 
TAngleterre, etc. 3. Paris est une ville, Londres (Calais, 
Douvres — pointing to it, Bordeaux, etc.) est une ville. 
Qu'est-ce que Paris? Quel est le pluriel d'une ville? 
Qu'est-ce que Paris et Londres ? etc. 4. L'Angleterre est 
un pays, etc. 5. La Seine est un fleuve, etc. 6. Oil est 
Paris ? Paris est en France. Londres est en Angleterre. 
Ou est Calais, etc. Oii sont . . .? 7. Sur quel fleuve 
Paris est-il situ^ ? etc. Paris et Rouen ? etc. 8. Revise \ 
de Paris, XIIL, Grattu, § 56. 

B. It^ is not strictly necessary to call attention to the 
French use of the article before names of countries. It is 
learnt unconsciously. The meaning of * fait * will probably 
be understood from the question ' Que fait M. Pascal ?* 

C- Revise second Grammar Lesson (X.), adding pays 
to the exceptions. See Gram,^ § 9. At the end of the 
lesson, if required : Plie la carte, mets la carte dans. . . . 
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Next lesson. Cherche la carte, deplie la carte, accroche la 
carte au mur. 

XVII. New Words.— Ecosse, Irlande, Pays de Galles. 
^cossais, irlandais, gallois, anglais, frangais. Lecture: 
S^che, fini, corrige, faute. 

Method. A. — I. Voice r^cosse, etc. Montre. ... 2. Oii 
est Dublin? etc. 3. Quest-ce queTficosse? Edimbourg? 
etc. 4. Ecoutez : Londres est une ville anglaise, Paris est 
une ville frangaise, Dublin . . ., Cardiff . . ., etc. Qu'est-ce 
que Londres? Douvres? Glasgow? Cork? eta 5. La 
Tamise est un fleuve anglais, etc. 6. Cardiff est un port 
gallois, etc. 7. Qu'est-ce que la Seine et la Loire ? Paris 
et Rouen ? 

B. — Question on the latter part of the lesson : Que dit 
M. Pascal ? Qu*est-ce que Jean sbche ? Avec quoi ? etc., 
and get pupils to ask the questions. 

Lead class to formulate in English the rule for the 
agreement of adjectives from the examples provided in the 
lecture, 

C. — 6pelle au f^minin, au masculin ladjectif Epelle 

au f^minin pluriel, au masculin pluriel ladjectif 

Epelle: une ville ecossaise, des villes ^cossaises, etc. 
Follow this by revision of the oral practice in A- 

D. — Thfeme : Dublin is an Irish town. The Severn is 
an English river. Boulogne is a French port. The Loire 
is a French river. M. Pascal is a French father. Mar- 
guerite is a French baby. M. Pascal cuts the French bread 
with a French knife. Paris is a French town, etc. • 

XVIIIa. New Words. — Drapeau, tricolore, ruban, bleu, 
blanc, rouge, noir, couleur, veut dire, Epelle, demande, 
repond, correctement. Anglais, Fran9ais, etc. 

Method. A. — This lesson serves to revise several nouns 
in connection with a few adjectives of colour. Announce 
that the adjectives of colour which are to be learnt agree 
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with their nouns in the same way as the adjectives in the 
last lesson, i. ficoutez: M. Rodilard est d/anc, Le lait, 
pot k lait, Sucre, mouchoir, est blanc. De quelle couleur 

est ? Forme une phrase avec Tadjectif blanc. Point 

to the object (mouchoir, etc.) which is to supply the subject 
of the answer. Mets au pluriel -* Le mouchoir est blanc,* 
etc. 6pelle le pluriel de * blanc' Use the blackboard 
throughout. Connect * blanc' with Mont-Blanc, blanc- 
mange. 2. Proceed in the same way with blanche in 
connection with nappe, craie, serviette, page, feuille, tasse, 
etc. Connect with the name Blanche. 3. Noir : tableau, 
encrier, caf(6, chien. Noire : encre, plume, Mdlle. Rodilard. 
4. jRouge: livre, papier-buvard, cahier, crayon, bouche, 
rose (in vase right-hand corner of wall-sheet), tapis, 
ruban (of kitten). Connect with rouge, the cosmetic, and 
rouge et noir, the card game. 5. B/eu : ruban, torchon, 
cahier, livre, crayon. B/eue : craie, boite, etc. 6. Ask for 
the colour of objects having more than one colour ; e.g., 
le vase (in the wall-picture), a tasse, etc., drawn in chalks 
on the board. 7. Show French flag, or picture of one. 
Voici un drapeau. Qu'est-ce que c'est ? C'est le drapeau 
frangais, etc. De quelle couleur est le drapeau fran9ais? 
Voici le drapeau anglais. De quelle couleur . . . ? 8. Pose 
une question. 1 

B. — When the lecture has been prepared and read, 
question on the first few lines relating to drapeau tricolors 
Then revise the second Grammar Lesson (X.), adding 
drapeau. Also lead class to formulate once more the rule 

^ In giving this lesson, Mdlle. Paquier wrote the adjectives of 
colour with chalk of corresponding colour, and found the device of 
great value in stimulating interest and strengthening recollection. 
Objects of which the French names are known — e.g,, assiettes 
soucoupes, etc. — could also be drawn in different colours on the 
board. 
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for agreement of adjectives, as in the last lesson, noting 
quel, quelle. 

C. — Epelle au feminin , au feminin pluriel , etc. 

D.— I. TKkme ; e.g.^ The cup is white and blue. The 
plates are red and white. The books are black. The ink- 
pots are white, etc. 2. Reponses ecrites, De quelle couleur 
est ? The pupil writes the answer from memory. 

XVIII^. New Words. — Anglais, Frangais, Irlandais, 
Gallois ; patrie, habiter, habitant. 

Method. A. — * We have learnt the names of these coun- 
tries ' (pointing to map), * and shall now learn the names of 
the people who inhabit them.' i. 6coutez. Les Anglais 
habitent TAngleterre ; les Frangais habitent la France ; les 
Irlandais, etc. Comprenez - vous ? Traduis la phrase 
* Les Anglais habitent I'Angleterre.' Qui est-ce qui habite 
TAngleterre? etc. 2. Quels sont les habitants de TAngle- 
terre? etc. 3. Quelle est la patrie des Anglais? etc. 
4. Est-ce que (name of pupil or member of Pascal family) 
est anglais ou frangais? etc., or in the case of girls, use the 
feminine only. Substitute for above question : De quelle 
nationality est ... ? (5) If the class consists of boys only, 
introduce the feminine \n connection with Mme. Pascal, 
Mme. Bull, etc. Same method with class of girls : Monsieur 
Pascal, Bull, Jean, Monsieur Loubet, Lord Roberts, etc. 

B> — Instead of a lecture^ write on the board, when the 
words which compose it have been spelt orally, the heading 
Troisieme le^on de grammaire. Have spelt and write sub- 
heading : Fkminin des subs tan tifs et des adjectifs. Write or 
have written in one column, under head masculin^ the 
masculine nouns and adjectives, and in a corresponding 
column the feminine nouns in answer to * Slpelle le feminin 
de. . . .' The words required are Fran^ais, Anglais, etc., 
frangais, anglais, etc, quel, petit, bleu, noir, rouge, blanc, 
homme, fils, gargon, frbre, mari, pere, chat, oncle, enfant. 
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roi, and their feminines. When these words are on the 
board, lead the class to formulate (in English) the rule for 
the formation of the feminine, and class the exceptions. 
See Gram,^ S§ 10, 11. Then rub out the columns, leaving 
the headings. Next : ;^pelle le mot * rfegle.' Traduis le 
mot * rbgle.* Write it on the board. Citez des exemples 
de la r^gle. Citez des exceptions, classing those as in the 
Gram.y § 11. The rule need not be written. The main 
form of practice will, of course, consist in the oral spelling 
of the individual words in step C. See the Exercice to 
Gram., § 11. — Cf, Anglais, anglais, etc. 

XIX. New Words. — Je suis, tu es, vous etes, professeur, 
elbve, papeterie, enveloppe, belle. Lecture: cher, moi, sage, 
appliqu^, vrai, lyc^e, en ce moment, a tue-tete, baiser. Ton 
d^vou^, tres. 

Method. A. — (i) Connect with previous lesson by asking: 

Est-ce que est anglais ou fran^ais? etc. (2) *Now I 

am going to tell you what I am.' Je suis . R^p^tez tous. 

* I am going to ask you, M., what you are.' Est-ce que tu 

es Anglais ou Gallois ou ? Vary the question form 

with : De quelle nationality es-tu ? When each pupil is able 
to state his or her nationality, practise the first person with 
(2) gar^on, petite fiUe, professeur ou eleve, which teach. (3) 
Entre, devant, derri^re, sur le premier banc. (4) Vos places ! 
Quelle est ta place ? Je suis le premier de la classe, etc. 

(5) En France ou en Angleterre? k Paris ou k Londres? 

(6) To teach second person singular, let pupils either ask 
the questions or tell other pupils what they are : Est 
tu . . . ? Tu es . . . (7) Ask if, in addressing you, the 
class can use Es tu . . . ? and why not (XI.). Teach *vous 
etes,' and practise by asking : Est-ce que je suis anglais ou 
fran9ais ? homme ou femme ? etc. And also let class ask 
you questions. (8) Further practice in both genders can be 
given by letting individual pupils represent a member of the 
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Pascal family : Tu es Madame Pascal ? Est-ce que tu es 
un homme ou une femme ? etc. ; or, Qu'est-ce que tu es ? 
(femme de M. Pascal, m^re de Louise, etc.). It will 
probably help instruction if, as soon as the pronunciation 
is known, the three persons are written on the board, as 
follows : 

I — je suis 

[tu es 

Ivous etes 

3 — il, elle est. 

B. — The new words introduced into the lecture should 
be translated if their meaning cannot otherwise be made 
clear. They need not be insisted upon. 

Ask for the first person present of To Be. 

*The French word corresponding to To Be is Eire? 
R^petez tous. ' Now I shall ask you in French for the first 
person of the present of " etre " : Quelle est la premiere 
personne du present de Ure V Write on board : 

I ere personnc — je suis. 
2^ ,, — 

Add in answer to, * Quelle est la 2^ personne ?' etc., the 
remaining forms : tu es, vous etes, il, elle est, having them 
spelt before written. Have Present de Pindicatif s^Xi by 
ear. Write it as heading to the tense. Over it write itre^ 
and under it write singulier. The class might copy the 
tense into their cahiers. In revision begin by writing 
Etre on the board. Then : 6pelle * Present de Tindicatif,' 
* Singulier.' Quelle est la 1"^ personne . . . ? etc. 

D. — Theme — ^.^., Traduis : He is the master, I am the 
pupil. The pupil is before the blackboard. I am a French 
mother. You are an English boy. I am very industrious 
(appliqu^). You are the master, etc. 
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XXa, New Words. — Nous sommes, vous etes. Lec- 
ture: Lettre, ami, enveloppe, cher, chez, moi, rond, poli, 
souvent, gai, en g^ndral, propre, belle, que, plus que, bien 
k toi. 

Method. A. — Teach as in previous lesson. Stages (i) 
I)e quelle nationality sont M. et Mme. Pascal, M. et Mme. 
Jean Bull? etc. — lis . . . De quelle nationality sont Mme. 
Pascal et Louise ? — Elles . . . etc. (2) De quelle nationality 
etes- vous, M. et N. ? R^ponds M. — Nous sommes . . . 
(3) fetes-vous des gar9ons ou des fiUes, and so on with parents 
ou enfants, professeur ou ^Ifeves, en classe ou k table, devant 
ou derrifere , en France ou en ? 

B. — Of the new words introduced into the lecture^ only 
lettre, enveloppe, and the adjectives need be practised. 
The latter will provide an opportunity for revising the 
Troisifeme Le^on de Grammaire (XVIII^). 

The meaning of most of the words will be obvious from the 
context, or from their similarity to the English equivalent. 
Connect ami with English amicable, belle with the * belle 
of the ball.' C/., a beau. Practise : Paris est beau. Laville 
de Paris est belle. Bien k toi = ever yours. Further 
practice of etre is afforded by questions on the letter — e,g,^ 
Tu es Jean. Oii es-tu ? Answer : Je suis k Paris chez 
M. Pascal. Ou est Paris ? To another pupil : Tu es 
•Madame Pascal. Comment etes-vous ? Answer : Je suis 
trbs belle, and so on. This also serves to practise the 
agreement of adjectives. 

XX^. — Pres. sing. ^tre. Revision. 

Method. A. — Revise persons of Hre as taught in the two 
previous lessons. 

B. — Have spelt and write on the board : Quatrieme lefon 
de grammaire, also ^tre, Frisent de Vindicatif, and proceed 
as in Lesson XIX^, completing the tense by the addition 
of the plural, the whole being done in French. Have the 
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tense repeated : Recite (r^pfete) le present de Tindicatif de 
etre. 

C- — Thorough spelling practice. 

D. — Tense written from memory, each person to form 
part of a complete separate sentence — e,g,, Je suis un gar^on 
anglais. Tu es une petite fille, etc. 

In the following lessons every occasion of revising this 
tense in one form or another should be seized, and at odd 
intervals pupils might be required to write it once more on 
the board (see Gram,, § 3i)- 

XXI. New Words. — Roi, reine, royaume, prince, prin- 
cesse, rfegne, imp^ratrice (empereur, Lecture XV.). 

Method. A. — The lesson can start with the reading of the 
lecture, first by the teacher, then by the class. Questions .' 
Qu'est-ce que j*ouvre? A quelle page? etc. Qu*est- 
ce qu'^douard VII.? De quel pays? Sur quel pays 
rbgne-t-il ? Qu*est-ce que . . . ? Practise with etre : Tu 
es liidouard VII. De quel pays es-tu roi ? etc. 

C. — 6pelle le f^minin de roi, prince, mari, etc. ; le 
masculin de reine, etc. Gram., § 1 1. 

XXIIdf. New Words. — R^publique, r^publicain, -e, chef. 
6tat, president, -e, simple, citoyen, -ne. 

Method. A. — As in the previous lesson. Revise etre. 

C. — As in previous lesson. Note that citoyenne goes 
with chatte, quelle, in the list of exceptions. Gram., § 1 1, 

XXII/^.-Du, de la, de V, des. 

Method. A. — Have spelt and write on the board Cin- 
quitme legon de grammaire. Under it write Larticle dkfini. 
Have it pronounced and translated. Then Quel est 
Tarticle defini anglais? Quel est Tarticle dkfini frangais? 
Quel est Tarticle ddfini masculin ? feminin ? pluriel ? Est- 
ce que * les ' est masculin ou feminin ? Tabulate le, la, les 
on the board as in Gram. , § 4. 
Ouvrez les livres h. la Lecture XXI. Traduis * la femme 
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du roi/ ligne 9. Est-ce que le mot * roi ' est masculin ou 
f^minin ? Est-ce que Tarticle * du ' est m. ou f. ? Pour- 
quoi? . . . parce que le mot 'roi' est masculin. Same 
with Ma femme du president' (XXII.). Add * le fils du 
prince/ and as many other examples as are necessary. 
Quel est le genitif de * le roi ' ? etc., de * le ' ? Insert * du ' 
in the table. 2. Le genitif de M'enfant,' etc. Adding the 
deuxifeme genitif. 3. Same with de la, de l\ 4. Des, 
tabulating as in Gram., § 5. Each of the above steps should 
be done carefully and without hurry before passing to the 
next, otherwise confusion will result. With some classes it 
will be wiser to work through the steps two or three times 
in English before resorting to the French grammatical 
terms. For full practice see Gram,^ § 5. 

XXIII. New Words. — Tiroir, accroche, cheville, ramasse. 
Revision. Preliminary practice of singular present of regular 
verbs. 

Method. A. — Start with the preparation and reading of 
the lecture. Practice: i. Proceed as in the Practice of 
Lesson XII. B. 2. Leave the column of recall words on 
the board, except those representing series 4, which had 
better be left out on account of the difficulties involved in 
the conjugation of *sortir.' Then say *Je suis Jean. 
Qu'est-ce que je suis?' and pointing to each verb on the 
board, continue : J'ouvre la petite boite, je mets les mor- 
ceaux . . ., and so on right through the three series. Add 
an * s ' to * met ' on the board. To test if the change to the 
first person has been grasped : Traduis * j'ouvre/ etc. 
Then : R^p^tez tous : j'ouvre, je mets, etc. To a pupil, 
Tu es Jean. Qui estce que tu es? Qu'est-ce que tu 
ouvres? etc., supplying the answers, if necessary, at the 
start. Practise till pupils can give each series complete in the 
first person. Seize every occasion of further practice offered 
by the incidents of the class-room — e.g,^ Essuie le tableau. 
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M. Qu^est-cequetuessuies? Qu'est-cequ'ilessuie? Ouvrez 
les livres. Qu'est-ce que tu ouvres, M.? etc. 2. Teach 
the second person in the same way : Tu es Jean, M. Qui 
est-ce que tu es ? Ecoutez : Tu ouvres la petite boite, 
etc. Traduis : Tu ouvres, etc. R^petez tous : * Tu ouvres,' 
etc. Add an *s' to the verbs. The further practice of 
this person can take the question form, each pupil asking a 
question, following the order of the verbs on the board, 
another pupil answering. M., fais une question k N. 
Point to the verb on the board that is to supply the 
question. The second person in -ez can be left till 
Lesson XXV. 3. Have spelt and write on the board, 
Present de Tindicatif — fetre. And proceed as in Lesson 
XIX. B, and the Quatri^me le^on de grammaire. Proceed 
in the same way with fermer, plier, oter, ramasser, ouvrir, 
leaving out mettre. Ask class in English to compare the 
terminations and formulate a provisional rule. For further 
practice and revision see Gram,, % 34. 

D. — Ecrivez le singulier du present de fermer, etc. 

From now on, if possible, the class should, at the end of 
each lesson, be told in French to put away the various 
objects in use in the class-room. After a lesson or two, one 
of the pupils can give the necessary orders. With a small 
class this proved very effective. 

XXIVa. New Words.— Chante, gentil, figure ( = face), 
aime, bien, bonbon, confiture, beaucoup de, pas mal de, 
trop de. 

Method. — These two songs, while serving to practise the 
present singular, will introduce welcome variety. When 
the text has been prepared and read, proceed as in the 
last lesson. Questions : Tu est Jean M. Qui est-ce que 

tu es ? Quelle esp^ce de gargon es-tu ? . Je suis un 

gentil . . . figure. At the start supply this answer if 
necessary. Then : Qu'est-ce que tu aimes bien? To another 
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pupil : Qa*est-ce qu'il aime bien ? Qu'est-ce que tu manges? 
il mange ? Et pas mal de ? Continue practice till John's 
song can be given as one continuous answer to the question : 
Qu'est-ce que Jean chante ? Then let pupils ask the ques- 
tions. 2. Have spelt and write on the board, as in the 
previous lesson, the three persons singular of aimer, manger, 
and practise. 3. When Louise's song has been prepared, 
question as follows : Tu es Jean. Qu'est-ce que Louise dit 
que tu es? — elle dit. . . . To another pupil: Qu'est-ce 
qu'elle dit qu'il est ? etc. 

Revise Gram., § 1 1, in connection with belle. Add 
gentil gar^on, gentille fille; Louise est une gentille petite 
fiUe. Qu'est-ce qu'elle est ? Epelle. . . . 

For air or tonic sol-fa, see the French Song Book. 

XXI V^. Revision. Present singular of verbs in -^r. 

Method. — The object of the lesson is to practise in all 
persons of the singular the verbs that have occurred in the 
preceding lessons. Have spelt and write on the board 
Sixi^me legon de grammaire, and under it: Present de 
Tindicatif. Then : 

!*'« p. 

2^ p.| 

3'P- 

Have the ordinals and personne spelt. Into the table 
thus prepared the persons of the various verbs can be filled. 
As the lesson proceeds, the class will most likely be able to 
spell the persons of the verbs before they are written on the 
board. They should be encouraged to do so. Method: 
I. Pointing to the wall-sheet, ask, Que fait Mme. Pascal? 
Then: Tu es Mme. Pascal, M. Qu'est-ce que tu fais? 
Faites la question k N. Then: Je suis Mme. Pascal. 
Qu'est-ce que je fais ? Supply vous versez . . ., and recall 
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distinction between tu and vous. Tabulate the persons on 
the blackboard in answer to the questions : Quelle est la 
i^'^^ personne du present de verser? etc., la deuxieme per- 
sonne ? Et aussi ? (vous versez). La troisibme personne 
au masculin ? au f^minin ? Recitez le present de verser. 
Write over the tense * Verser.' Traduis 'verser.* Proceed 
in the same way : Que fait M. Pascal ? etc., and so on round 
the table, including the animals, but omitting boii. As soon 
as the class can spell the persons from ear correctly, they 
need not be written. 2. Practise with f rapper, regarder, 
passer, habiter — eg,, Qu'est-ce que je frappe? Frappe le 
pupitre, M. Quest -ce que tu frappes? Quel pays 
habites-tu? etc. 3. *Now I am going to tell you what 
languages I speak ': Je parle Tanglais et le fran^ais. Qu'est- 
ce que je parle? etc. Have the rule for endings of the 

persons once more formulated. Then : Viens ici , 6cris 

la terminaison de la premiere personne, etc. — />., -e, -es, -e. 
These will later be compared with the endings of the present 
of verbs in -ir and -re. For further practice see Gram.^ 

§34. 

New Words. — Grec, latin, russe, japonais, comme, tais- 
toi, miserable 1 indivisible, vive ! k bas ! tous. 

Method. A. — The lesson can begin with the reading of 
the lecture, which serves chiefly to practise the present 
with the negative, and to revise words of nationality. 
(Lessons XVL-XVIIL). This, like the other dialogues, 
might be acted in the class-room. Practice: i. Qu'est-ce 
que Rene parle bien ? Qu'est-ce que Jean parle bien ? ne 
parle pas bien ? etc. Qu'est-ce que tu paries bien ? Est ce 
que tu paries bien le fran9ais? il? etc. 2. Est-ce que tu 
habites la France? etc. 3. Est-ce que tu es Fran9ais? etc. 
4. En France? k Paris? Granu^ § 56. 5. Est-ce que tu es 
un perroquet? etc. 6. Est-ce que TAngleterre est une 
r^publique? tu es un roi? professeur? tu verses le caf^? and 
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SO on. The practice will be aided by having a few tenses 
written negatively on the board. Further practice. Recite 
au n^gatif le prdsent de 

Le contraire de bien ? de mal ? Est-ce que vous parlez 
bien ou mal le frangais ? etc. Gram., § 42, iv. 

Le feminiri de indivisible, etc. Gram., § 11. 

XXVItf. New Words. — Midi, minuit, heure, demi, minute, 
moins, quart. See p. xi. Premiere Annke. 

Method. A. — Use a clock-face (cadran, sm.). i. State 
that you are going to teach the names of the hours. 
Leaving the large finger at 1 2, turn the little finger to each 
hour in turn, beginning at * midi,' and ending at * minuit,* 
and repeating the name of each when the finger touches it : 
midi, une heure, deux heures, etc. Then let class repeat 
{a) after you, {b) without aid, backwards and forwards, 
following the finger round the clock-face. 2. Same exercise, 
but requiring a full answer, II est midi, il est une heure, etc., 
to the question, Quelle heure est-il ? This exercise might 
end with a pupil asking the question, and another replying, 
while you move the small finger at random from one hour 
to another. A pupil might also be called up to manipulate 
the clock-face. 3. Teach the minutes down to * demi,' first 
asking and answering the question yourself^^.^.. Quelle 
heure est-il? II est midi cinq, minutes, il est midi dix 
minutes, 11 est midi un (et) quart, etc., il est midi et demi, 
and proceed as in 2. Next (4) start at II est midi moins 
cinq, and teach in same way to demi. 5. Round the clock- 
face till well-known, but not setting the fingers at random 
till revision time in the next lesson. 

B. — Midi, minuit, minute, demi will probably be spelt 
correctly from ear. The clock-faces {Premise Annee, p. xi) 
will give all the necessary material for a reading lesson. 

C-— In.the spelling lesson introduce: fipelle midi et 
demi, une heure et demie. Write both on the board. 

5 
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Then : Le mot demi est masculin, parce que . . . ? Le 
mot demie est feminin parce que . . .? Or vary the. 
question : Pourquoi le mot demi est-il masculin ? etc. 

D. — Ecrivez : * Quelle heure est-il ?' Then the class 
might simply write the answers as indicated by you on the 
clock-face. 

XXVI^. New Words. — Salle a manger, montre (dit, 
suivent), dernier, devant, horloge (wall-picture), manteau, 
chemin^e, avance de, retarde de, marque, voilk, se pr^ci- 
pitent, vers. A mort ! pont, danser, ga, rond. 

Method. — The lesson can begin with the reading and 
preparation of the lecture, 'I'he two songs will be found 
with airs and tonic sol-fa in the French Song Book. The 
new words relating to time can be practised by question and 
answer : Qu*est-ce que Jean regarde ? Regarde ta montre. 
Quelle heure est-il ? Voici Theure exacte (indicating it on 
the board or clock-face). De combien avances-tu ? retardes- 
tu ? etc. Revise : Present -er, Gram,^ § 34. 

C. — 6pelle le pluriel de * il entre,* * elle chante,' etc. 
The full plural of verbs in -er is dealt with in the 7® le^on 
de grammaire, XXVI I^. 

XXVIIfl. New Words. — Repas, petit dejeuner, dejeuner, 
(finer, prend. Lecture : ordinairement, dinent. 

Method. A. — State that French meals differ from English. 
Describe them — viz., the petit dejeuner, consisting of only, 
rolls, butter, and coffee (or tea or chocolate) ; the dejeuner, 
taken from 11 to i, and the diner, at about 6 to 7, both 
being solid meals. The goClter, when taken, is the nearest 
equivalent to our afternoon tea. It is sometimes called le 
* five o'clock * by those who cherish Anglicisms. 

I. * I shall now tell you in French what the three chief 
meals are called.' 

Le premier repas est le petit dejeuner. 
Le deuxi^me repas est le dejeuner. 
Le troisibme repas est le diner. 
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Traduis. . . . R^p^tez tous ! * Le premier repas . . ./ 
etc. Quel est le premier repas ? etc. Fais la question. 

2. * I shall now tell you in French at what times these 
meals are taken, but first we want a convenient word to 
stand both for *eat* and 'drink.' Instead of saying *one 
eats breakfast at such a time/ or * one drinks it at such a 
time/ we English say one . . . ? (take). I will now use the 
corresponding word in French. 

On prend le petit dejeuner de 6 k 9 heures. 
On prend le dejeuner de 1 1 heures a une heure. 
On prend le diner de 6 k 7 heures. 

Cf. on prend with on frappe (Lecture XII.). Proceed as 
in the previous practice. Traduis. . . . R^p^tez tous : 
* On prend. . . .* A quelle heure prend-on . . . ? Qu'est- 
ce qu*on prend de 6 k 9 heures ? etc. 

B» — Questions : A quelle heure prend-on le petit dejeuner 
chez les Pascal? le dejeuner? A quelle heure les Pascal, 
dinent-ils ? dines-tu ? dine-t-il ? prends-tu . . . ? etc. Tu es 
Jean. A quelle heure . . . ? Qu'est-ce que Jean mange 
au petit dejeuner ? Tu es Jean. Qu'est-ce que tu manges ? 
bois? Revise here the supplementary vocabulary given 
above in Lesson XI. and Granu^ § 34. 

C. — Epelle le pluriel de *il dine,' etc. 

XXVIl^. — The complete present of verbs in -er. 

Method. A. — Have spelt and write on the board : Present 
de I'indicatif. 

Singulier i^^e 

Pluriel \^^^ 

3^ 
: Recite au singulier (pointing to it) le present de parler. 

5—2 
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When this written : ^pelle le pluriel de il, elle parle 
(Lect. XXV.). Quelle est la troisi^me personne du pluriel ? 
Fill it in, and state that the object of this lesson is to teach 
the remaining two persons of the plural. Recall that the 
plural of etre has already been learnt (Quatribme le9on de 
grammaire). Recite le present de etre. What is the 
pronoun of the first person plural ? Of the second person 
plural ? Fill in nous and vous. Then proceed : 6coutez 
bien. Point to each tense-person as you name it, and begin : 
Je parle I'anglais, tu paries Tanglais, etc., to the end. Have 
the plural repeated and written. Then : i. Qu'est-ce que 
nous parlons ? ouvrons .'* fermons ? essuyons ? Avec quoi ? 
plions? versons dans une tasse? coupons? A quelle 
heure dinons-nous ? prenons-nous le dejeuner ? etc. Nous 
sommes chez les Pascal. A quelle heure . . . ? Qu*est-ce 
que nous mangeons au petit dejeuner ? Quel pays habitons- 
nous ? Est-ce que nous habitons la France ? aimons bien 
les bonbons ? parlons le russe ? chantons ? 2. Ask if they 
have noticed anything about the second person plural 
(same as second singular). To practise the second person 
plural, let pupils address questions to the class. To facili- 
tate this, in each case supply the verb to be used. 3. Recite 
le present de verser, etc. Recite au n^gatif le present de 
verser. The irregular spelling of manger and prendre 
need not here be insisted on, as they will receive full treat- 
ment in subsequent lessons. For further practice, see 
Gram,, § 34. 

XXVIII. New Words. — Approche, couvert, couvrir, 
attends, verre, chaque, fourchette. Comprends-tu ? 

Method. A. — Begin with the reading of the lecture and 
the teaching of the new words. Of these verre is shown 
in the wall-sheet, and fourchette in Fig. i. Nappe, serviette, 
and so forth, should also be pointed out in the wall-sheet, 
and revised as in Lessons VI., VII., VIII. Add also: 
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De quelle couleur est la nappe? etc., Lesson XVIII. 
Practice : i. Qu'est-ce qui approche ? Quelle heure 
est-il ? Qui est-ce qui met le couvert ? Qu^est-ce qu'elle 
met ? Avec quoi couvre-t-elle la table ? Qu est-ce qu'elle 
met sur la nappe? entre chaque verre . . . ? Qu'est-ce 
qui compose le couvert? 2. Tu es Marthe. Qu'est-ce 
que tu mets? Avec quoi . . . ? etc. 3. Je suis Marthe, 
etc. The singular of mettre should be tabulated on the 
board, and its inflections compared with those of parler, etc. 
The plural can be delayed, or now taught as follows : Nous 
mettons le couvert. Qu'est-ce que . . . ? Qu*est ce que 
nous mettons sur la table? sur la nappe? entre? etc, 
N.B. — For the present the class need only recognise two 
conjugations, distinguished by the inflection of the present, 
and a few irregular forms, such as prendre, manger, boire. 

XXIXfl. — New Words. — i. Figue, saisir, sentir bon, 
content, que, attention ! 2. I^orsque, quand, joli, image, 
font, fouet, triste, aventure. 

Method. A. — Begin with the leciure. Figue should be 
easily understood. Go through, with an imaginary fig, the 
various^ actions, beginning with Je saisis la figue. This will 
make clear the meaning of saisir and sentir bon. The 
practice might be confined to a few words only, chiefly 
verbs in -ir. 6coutez : Je suis Jean : 

Je saisis la figue. 

Je sens la figue. 

Je mets la figue dans ma bouche. 

Tu es Jean : Qu'est-ce que tu saisis ? 

(To another pupil) : Qu'est-ce qu'il saisit? etc. 

And in the plural: Qu'est-ce que nous saississons? 
etc. Recite le present de sentir, etc. Add sortir. Louise's 
song need not be insisted on, unless required to be sung. 

C- — 6pelle le f^minin de triste, etc. {Gram., § ii)- 
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XXIX^. — Present of saisir, sentir, sortir, mettre, re- 
garded as of one class with singular inflections s, s, /, or d. 
If the plural has not been taught, this lesson can either be 
taken here or later. The tense inflections should be 
thoroughly and frequently practised, especially in the spell- 
ing lessons : fepelle la premifere personne du present de 
verser, de sentir. Citez les terminaisons du present de 
verser, etc. As previously noted, the class need at present 
recognise only two classes of verbs, distinguished by the 
terminations of the present singular, with subdivisions 
according to infinitive endings — e.g,, parler, ouvrir ; or 
plural endings— ^.^., saisir, sentir. 

XXX. New Words. — Viande, gigot, rosbif, poisson^ 
turbot, sole, legume, haricots verts, pomme de terre. 
Lecture : par example, les, sert. 

Method. A. — Announce that now Marthe has laid the 
table the class will have next to learn the names of the 
things that are generally eaten at the dejeuner, and that 
you will start with the meats, i. ifecoutez bien : Le rosbif 
est une viande. Traduis. . . . R^petez tous, apr^s.raoi. 
Qu'est-ce que le rosbif? What is with beef the commonest 
meat eaten ? (Mutton.) Very well. 6coutez encore : Le 
gigot est une viande, etc. Qu'est-ce que le rosbif et le gigot ? 
(des viandes). Qu'est-ce qu'on mange com me viande ? tu ? 
il? etc. Avec quoi . . .? (couteaux, fourchettes). Sur 
quoi . . . ? (assiettes). 

2. Voici un poisson (pointing to Fig. 7). Montre un 
poisson, and proceed as in i. 3. Same with legumes. 

B* After the reading and preparation of the lecture^ 
concentrate attention on the partitive article. Lead the 
class (1) to compare English and French usage, (2) to 
formulate rule for use of du, de la, etc., respectively. 
Cf, XX 11^. Fractta : Qu'est-ce qu'on mange au petit 
dejeuner? etc. Tu es Fran^ais (Ren^, etc.). Qu'est-ce 
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que tu manges ? etc. Avec quoi ? Dans quoi ? M. est 
Frangais. Qu'e^t-ce qu'il mange ? Nous sommes Frangais, 
etc., practising all the persons of * manger.* In same way : 
Qu'est-ce qu'on mange au petit dejeuner en Angleterre? 
(Lesson XI.). For future revision of man;^er see Gram. 
§ 34, iii. ; and oi partitive article, § 7. 

C» Special attention to persons of * manger.' ^pelle le 
pluriel de * couteau,* etc. Gram,, § 9. 

XXXI. New Words.-— Bibre, cidre, vin rouge, vin blanc, 
limonade, eau, cafd au lait, caf^ noir, ou. Pres. boire. 

Method. A. — Last lesson, food; this lesson, what we 
drink, i. Commence with the words taught in Lesson VII. 
^coutez bien. I^ cafd est une boisson. Same with th^, 
chocolat, cacao. Traduis boisson. R^p^tez tous : bois-son, 
pois-son. Qu'est-ce que le caf^, etc. Qu*est-ce que boit 
Marguerite? (wall-sheet). Qu'est-ce que le lait? Dans 
quoi boit-elle le lait ? (pointing to the tasse). Dans quoi 
bois-tu . . . ? Qu'est-ce que tu bois au petit dejeuner ? 
il ? Qu'est-ce que tu pref^res (aimes mieux) ? Teach here 
cafe au lait, cafe noir. 2. ^^coutez encore : La bifere est une 
boisson. Same with le cidre, le vin rouge, le vin blanc, la 
limonade, Teau. Connect vin with English vine. Revise 
adjectives of colour, Lesson XVIII. Qu'est-ce que tu bois 
au dejeuner? il? etc. Dans quoi boit-on le vin, etc.? 
Qu'est-ce que tu aimes mieux, Teau ou . . . ? 3. Practise 
caf^, etc., bifere, etc., with the plural of boire. Tabulate 
the whole tense on the board. Practise thoroughly, and 
let the pupils enter it as an irregularity. See Gram., \ 35. 

B. — Revise and practise partitive as in last lesson* 

XXXII. New Words. — Juste, servi, menu, potage, soupe, 
frite, roti, dessert, beignet (fritters), orange, limonade, 
pomme, fruit. 

Method. A* — Begin with the lecture. Most of the new 
words wilt be easily understood. Point out that the 
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circumflex accent in roti stands for an omitted s — a fact 
that will aid recollection of the meaning. Practice : 
I. Qu'est-ce Marthe dit (or annonce)? Qu'est-ce que la 
soupe au lait ? les oranges ? les figues ? les pommes ? (des 
fruits). 2. 6coutez : Je suis M. Pascal ; je prends comme 
potage un peu de soupe au lait. Comme poisson je mange 
de la sole frite. Comme . . . du gigot roti . . . des 
pommes de terre, des haricots verts, un, deux or des beignets, 
pomme, etc. Je bois un verre de or un peu de vin, etc. 
Qu'est-ce que je prends comme . . .? 3. Tu es Jean. 
Qu'est-ce que tu prends? and so on. 4. A fresh menu 
could be written on the board, in answer to . Qu'est-ce 
que nous prenons comme. . . . 

The following might be used: vermicelle, turbot or 
saumon, rosbif, bifteck, or poulet. Choux or choux de 
Bruxelles, gateau de riz (cold boiled rice and custard), 
meringue, poire, cerise. These words will be found in the 
Tables des Vocabulaires^ p. v, Premiere Annie, More than 
one menu might be made up, one pupil supplying each 
Item in the fare. Point out that our ' puddings * are hardly 
known in France, and also that vegetables are eaten by 
themselves as a separate dish. They are, of course, often 
eaten also with meat, in which case the portion is said to 
be garnie. Special attention should be paid to the practice 
oi prendre^ and it should be tabulated and entered as an 
irregular. Add comprendre, Gram.^ § 35, vi. 4. Revise 
Lesson XL in conjunction with the new words learnt in this. 
Add : Qu'est-ce que tu passes ? etc. 

C. ^pelle au pluriel gateau, chou, etc. 

D. Composez un menu. 

XXXIII^j. New Words. — Tete, cheveu, ceil, yeux, oreille, 
nez, dent, droit, gauche. Supplementary^ front, etc. See 
Premiere Annie, p. xiii. 

Method. A. — The word bouche, already learnt, can be 
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revised here. If desired, front, etc., might be taught in a 
supplementary lesson. They are not introduced into the 
regular course, because, not being required for use, they 
are not likely to be revised sufficiently often. To teach the 
meanings, point to the objects in the wall-sheet, your own 
head, eye, etc., or have up a pupil to serve the purpose of a 
wall-sheet. And if the class know Latin, refer to deni, 
auricula^ etc. i. Voici la tete, etc. It will be best to 
have each word translated, to ensure that the right meaning 
has been grasped. Then, r^pdtez tous : la tete, etc. 
Montre la tete, etc. 2. Montre une oreille, les oreilles, 
Toreille droite (easy to remember droit equals right by the 
r common to both), gauche, un ceil, les yeux, Tceil droit, 
Tceil gauche. 3. Qu'est-ce que ceci ? 

C- 6pelle au pluriel ceil, nez, cheveu. Gram,^ § 9. 

XXXIII^. New Words. — Voir, entendre, mordre, aile. 
Lecture : k belles dents, ne . . . rien, ote. 

Method. A — The lesson serves to practise the second 
class of verbs and revise parts of head. i. A quoi servent 
les cheveux (couvrir la tete), yeux (voir), oreilles (entendre), 
nez (sentir), bouche (parler, etc.), dents (mordre). Teach aile 
by pointing to the parrot's wing. Continue : A quoi sert 
Taile (voler). The verbs should be taught as far as possible 
with an accompanying action. 2. Write the infinitives on 
the board, and have the verbs conjugated, treating the 
plural of voir as exceptional, or omitting it. 3. In the 
first stages of the practice leave the paradigms on the board. 
Proceed to practise each person of each verb — ^.^., Je vois 
(pointing to objects in wall-sheet) une table, je vois sur la 
table une nappe. Qu'est-ce que tu vois ? (pointing to object 
that is to supply the answer). Then : Je vois avec les 
yeux. Avec quoi est-ce que tu vois ? Qu*est-ce qu'il voit ? 
And so on with the other persons. Qu'est-ce que je vois ? 
nous voyons? etc. 4. J'entends avec les oreilles, etc. 
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5. Je mords avec les dents. Je mords dans une pomme, 
etc. 

B. — When the lecture has been read and understood, 
further practice of the verb is supplied by : Tu es Louise. 
Qu'est-ce que tu prends ? etc. Nous sommes k table avec 
Louise. Qu'est-ce que nous prenons? etc. The same 
verbs can be practised with rieiu Qu'est-ce que Jean dit ? 
tu mords ? etc. Revise the partitive. Gram,, § 7. 

XXXIVrt. Pres. sing, avoir. 

A* — Revise parts of head, with the present sing, avoir, as 
follows : * I am going to tell you what I have.' — J'ai une 
tete, j'ai des cheveux, etc. ; une plume, un cahier, etc. \ 
un pfere, etc. ; chien, etc. ; une tasse de th^, etc. ; des 
bonbons, une figue, etc. R^p^tez tous ! J 'ai. ... * Now 
I am going to ask you in French to tell me what you have.' 
— Qu'est-ce que tu as ? To save time, point in each case 
to the object to be named. The pupil can imagine he has 
it. At the start have no hesitation in supplying the answer 
till the class get into the swing. And make sure by an 
occasional Traduis la question ... la r^ponse, that all 
understand. 2. Let pupils ask the question : Quest- 
ce que tu as ? and then Qu'est-ce que j'ai ? 3. Write the 
first and second person on the board, and ask what has still 
to be learnt to make the singular complete. Answer: 
Another second person, and the third person. 4. To teach 
vous avez. * Now I am going to ask you to tell me what 
I have.' Qu'est-ce que j'ai? 5. The third person easily 
taught in connection with the wall-sheet or pupils. 6. Re- 
cite au singulier le present du verbe avoir. 

XXXIV^. New Words. — Soit, commence, k quoi sert? 
combien de ? mais, quoi ? par consequent, salue. 

Method. — When prepared and read, revise pres. sing. 
avoir. Practice : Combien as-tu de nez ? etc* 

XXXVrt. — Full present avoir, Chacun, chaque. 
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Method. — Teach as in XXXIVa. Further practice can 
be supplied by the introduction of chacun, Qu'est-ce 
que nous avons chacun ? etc. Cf* Qu'est-ce que chaque 
€\h\t a? etc. (Lecture XXVIII.). Write examples of use 
of chacun^ chaque on the board. Have them compared, and 
let pupils supply examples. Forme une phrase contenant 
le mot 'chacun'; . . . 'chaque.' See Gram,, § 25. 

XXXV^. New Words. — Patte, museau, plume. Lecture : 
souris, chauve souris, rat, fait ( = uttered), conte, proteste, 
signifie, ressemble k, bete, brun, pointu, vif, long, quelque- 
fois, plumage. 

Method. A. — The lesson serves to revise avoir and the 
partitive with the parts of the body of cats, birds, etc., and 
with the past participle. Begin with revision of Lessons III., 
IV., and X. Teach patte, etc. i. Voici la patte de Brifaut, 

etc. Viens ici, ; montre les pattes, etc. 2. Qu'est-ce 

que ceci? 3. Combien de pattes, yeux, bees, etc., a-t-il? 
4. Tu es Caquet-bon-bec ; qu'est-ce que tu as ? J'ai une 
t^te, des yeux, etc. Add here plume, and compare with 
plume = pen. Cf, quill. Tu es M. Brifaut, etc. Add here 
le poll noir, etc. 4. Enumbre les parties du corps de 
Brifaut, etc. 

B. — Most of the words in the lecture explain themselves. 
The Porte St. Denis is very similar to the Porte St. Martin 
shown in the second wall sheet, and is visible in the back- 
ground. The meaning of ^^/^f will be more easily recollected 
if attention is called to the omitted s indicated by the accent 
circonflexe, Vif, vive, might be connected with vivacity. 
Practice: i. Tu es Rend. Par oil as-tu passd? Sur quoi. 
as-tu marchd ? Qui est-ce qui a fait * Cri I cri !' Qu'est-ce 
qui est fini ? Je suis Rend, etc. 2. Qu'est-ce que Rend a 
chantd? 3. Viens ici, essuie le tableau; qu'est-ce que tu as 
essuyd? Fermez les livres, etc. Qu'est-ce que tu as fermd? 
etc., j'ai fermd? etc., and so on, making use of the past 
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participle with avoir whenever an occasion presents itself in 
the course of this and following lessons. The practice of 
the tense (Passd indefini: Avoir, Gram,, § 38) may remain 
purely oral till Ex. XLVIII. 

Revise the plurals with museau, animal^ souris. Gram,, 
§ 9. Also the partitive, § 7. 



§ 3. NOTES ON THE DEUXIEME AND 
TROISlfeME PARTIE. 

The Exercices in the Premiere Annie (p. xiv) are based 
on the lectures of the Deuxihne and Troisilme pariie. The 
method is described in the concluding chapter of this book. 
The following notes refer only to exercices which call for 
special attention. 

XXXYlb, The present of aller should be used in all 
following lessons to indicate the aim of the lesson. For 
several lessons to come it should also be used whenever an 
opportunity presents itself; e.g., Aujourd'hui nous allons 

commencer par la lecture . Vous allez faire une dict^e. 

Nous allons preparer le texte de la lecture. Qu'est-ce 

que . . . ? See also (3) in the exercise. 

XXXVII. Air and tonic sol-fa in the French Song 
Book. 

XXXIX. Begin by teaching the parts of the body in 
connection either with a picture or a pupil, or yourself. 
Estomac can be deferred till the lecture is prepared. The 
latter need be read only, and used to fill up the intervals 
between the sections of the exercice. In teaching the pos- 
sessives, begin by tabulating according to gender upon the 
board examples of son, sa, ses from Lectures XXXIX., 11. 43, 
46; XXXVII., verse; VIII., 1. 6, etc. Have them trans- 
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lated, the rule of agreement formulated, and proceed to 
practise, pointing to Mme. Pascal's head : Void la tete de 
Mme. Pascal, ou Void SA tete. Give several examples, 
having them repeated in chorus. Ask to which article son^ 
sOf ses correspond respectively. Then repeat the sentences 
containing the article, leaving the class to supply the alter- 
native containing the possessive, but not grudging help at 
the start. The alternative can subsequently be given in 
answer to Qu'est-ce que ceci ? Proceed as in the exerdce, 
using the blackboard freely. Revision as in Gram., § 17, i. 
The success of the lesson will depend on avoiding at the 
start mistakes in gender. 

XL. Order: (i) Ex. XI^., (2) Lecture, (3) Ex. XL^. 
For revision of the possessives, see Gram,, § 17, ii. 

XLIL Begin with the Lecture, 

XLin. A pen-and-ink enlargement of Fig. 44 should be 
made to serve as a wall-picture. 

XLIV. Begin to use wall-picture No. 2. From this 
exercice to LXXIIL a connected summary of the narrative 
is taught. For the method, see on Chapter V. For the 
complete list of Summary Questions, see LXXIII^. There 
should be frequent revision. The summary should be 
taught throughout in connection with a wall-plan of the 
route followed by the Pascals, based on that at the end of 
Premiere Annie, 

XLVIII. The Passi indkfini with avoir should have been 
already frequently practised in connection with classroom 
directions. In this and the following exercises it should be 
systematically studied. An easy form of preliminary practice 
is to have the lectures read with change of tense from present 
to past. 

LI. The lecture here, as in all cases where no text 
questions appear in the exercice, need only be read. 
Questioning on every lecture tends to make the instruction 
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monotonous. Such persons of the verb voir as occur in " 
the lecture should be noted before the verb is practised. 

LII. For teaching the parts of the horse use wall-picture 
No. 2. 

LIII.-LV. Oral teaching based upon the wall-picture 
might precede the lecture, 

LVII. The examples of de partitif to le compared, and 
rule formulated by the pupil. Then practise as in (4) of 
the exercise, leaving unfilled the dotted intervals in each 
sentence, the omitted words being supplied orally only, 
thus permitting of repetition. 

LXI. Have the examples of the future that occur in the 
lecture tabulated in tense form upon the board. Supply the 
omitted persons. Have the rule for the formation of the 
future from the infinitive formulated. Then proceed as in 
Granu^ § 40, 

LXIII. The flower names of which the meaning is not 
obvious — e,g.^ r^j^— might be taught in connection with the 
flowers themselves or pictures of them. 



§ 4. NOTES ON THE GRAMMAIRE. 

The general rules for the teaching of grammar will be 
found in the concluding chapter of this book. In the 
Premilre Annie under Grammaire tables of inflections are 
given, and where rules have to be formulated — e,g,, §§ 12, 
13, 18, 19, 27, 28, etc. — examples are given sufficient for 
the purpose. In both cases ample forms of practice are 
supplied, the object being that the pupil should have the 
inflection or construction instantly at command whenever 
required. See II., § 4, above. 
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The following notes refer only to paragraphs calling for 
special attention : 

§ 18. The exercices should be frequently repeated with 
different sets of nouns, also with adjectives and nouns — e.g,^ 
beau chat, etc. In teaching II. of this exercise write the 
words on the board, and have missing words supplied 
orally only, leaving the spaces unfilled, so as to permit of 
frequent repetition. Or point simply to the object, the pupil 
naming it and supplying the appropriate adjective. 

§ 24, Ex. I. See previous note. The pronouns given 
should correspond in person to the subject. 

§ 35. IV. Dire. — May best be practised in connection 
with the learning of the dialogues ; e.g., Qu'est ce que Jean 
dit? Tu es Jean. Qu'est-ce que tu dis? etc., practising 
in every person. Or a sentence may be written on the 
board — e.g., II fait beau. Then orally : Je dis qu'il fait 
beau, etc. Qu'est-ce . . . ? 

§ 39. After a little practice, all but the verbs to be 
rubbed off the board. Finally, the adventure to be related 
without any aid. In IV. the shopping can, of course, be 
extended or altered by each pupil. A restaurant may be 
substituted for cafe. The promenade admits of endless 
variation. 
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§ 5. NOTES ON PRONUNCIATION. 



FRENCH SOUNDS CLASSIFIED. 

The sound is represented by the phonetic symbol which 
beads each section.^ 

Vowels. 

a. It is this sound that the vowel a, d, generally re- 
presents. Add/<??www, henniry and its derivativesj Jeanne, 

a. Is represented by ^, and by the endings -as (except 
hras, tu as, 2nd sing, future, -as), -ase, -ason^ -azon, -asion, 
-aille (except travaiUe), -afre, -assion, -ation, also classe, tasse, 
tabUy sabre, ^obgner-t fiamme, and generally the derivatives 
of the preceding. Add poele (pwail). 

a. By (1) an, en, final or before a consonant except n\ 
(2) am, em, before p or 6; by (3) ean, e.g. Jean; (4) aoa, 
e.g. Lam ; (5) aen, e.g. Ca^n, 

6. By (1) ^, by e before final consonants except t, I, s, 
and in the following wcrds : ei, les, des, ces, mes, tes, ses ; 

(2) at in the verbal inflections, -ai, e.g. fat, je s&rai, fallai^ 
etc. ; and in quai, gai, je fais, je sais, Tnaison, raisin, and in 
pays (pei). 

e. By (1) ^, t, and e in final -et, -el, in il est, tu es, 
and as a rule, before two consonants; (2) ai, ay, generally; 

(3) ei, ey ; (4) guhre, avec, bee, cuiller, cJitr. 

e. By (1) en after i, 4, y ; (2) im before p and b, e.g. 
timbre-, (3) ein, e.g, plein; (4) ain, e.g. main; (b) faim; 
(6) in, final or before a consonant except n. 

a. By (1) ^ at the end of monosyllables, generally in 

^ For farther information consnlt Fassy and Michaelis : Dictionimire 
phmietique (Carl Meyer, Hanover, Berlin. 68. net) ; Passy : Ahrigi de 
prononciation fran<;aise (0. R. Reisland, Leipzig. Is. 2d.) ; Dumville : 
El'^ments of French Pronunciation (Dent. 29. 6a. ) ; and Leopold Sudre : 
PetU Manuel de prononciation fram^aise (Didier, Paris), all of which 
have been consulted in the compilation of this classification. 
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the body of words after two consonants, e.g. simplementy 
parlement, iristement, premier, in elier, e.g, chapelier, in porte- 
plume (portoplym) ; and (2) by ai in faisms. 

The e is generally mute at the end of words, before -s 
plural, and the tense inflections -s, -nt, e.g. iu aimes, Us 
aiment, in -eau, and often between two single consonants 
in the body of words. 

ce (open). By (1) eu generally; (2) 03 in ceil, and ceu in 
OBuf, ceuvre, boeuf; (3) ue in cueillir, accueil, orgueil, cercueil, 

ce. By (1) iin final or before a consonant except «-; 
(2) um before p or 6. 

+ (close). By (1) e(i, eu, final or before an unsounded 
consonant, e.g. monsieur, final eiise, eute, and jeudi ; (2) xu 
in nceud, voe-u ; (3) u in bliiet (h\<f>s). 

0. By (1) generally; (2) aw in Paul, automne^ avberge, 
Lausanne) (3) w in album, maximum. 

5. By (l).ow final or before a consonant except u) (2) 
om, before ^ and b} 

0. By (1) ^ except hdtel, roti (otel, roti); (2) o at the 
end of words or before a mute consonant, except irop (tro), 
in final ose, sometimes in osse, e.g. grosse, sometimes in om^, 
e.g. idiome; (3) aw, eau, except those given under (o); (4) 
Sa6ne (som). 

i. By (1) i, t, generally, but before a vowel = (j) e.g. 
bien (bjf ), and (2) by y in ti/pe, synonyme, 

y. By (1) u, a, generally, but usually = (q) before a 
vowel, e.g. huit (qit), see (q) ; (2) eu in eu, eut, eM, (y) 
eHmes (ym), eUtes (yt), eurent (yr), gageure (gasyir) ; (3) w« 
in rue, vue, etc. 

u. By (1) (?w, Oi!t oli, generally, but usually = (w) before 
a vowel, ' e.g. ouaie, unless preceded by two consonants ; 
(2) by aou, in aoM, 

Oonsonants. 

b. Bj b generally. It is mute at the end of words. 
See p (2). 

* M. Sudre notes that (oe) (o) lose much of their nasal quality in 
liaigojit e.g. un homme = u nome, on cst = o nest, and it has lost it all 
ill loiihommc. 

6 



Digitized by VjOOQ IC 



83 LESSON NOTES [01., 1 5 

p. By (l)p. It is mute at the end of some words, e g. 
coup ; (2) by b before s, c, /, e.g. observation. 

m. By m, except am, em, um, im, om., before p or b, 
See(aW(»),(I),(o). 

f. By (1) /, which is sometimes mute when final, e.g. 
oeufs ; (2) ph always ; (3) v in chauve-souris, 

V. By (1) V, see (/), and (2) by w in words of German 
origin, and in wagon. 

w. By w in words of English origin, e.g. iram-way. 

wa. By ^1) oi, generally. See (wa); in (2) moelle 
(mwal) ; by (3) ou rarely, e.g. douane, zouave ; (4) ^y = (waj), 
e.g. voyageur (vwajasoeir). 

wa. By (1) oi ai'ter r, except in -?w?' final, and in bois 
(wood), mois, noix, poidsy toity foi, loi, voie, soie; (2) roy = 
(rwaj), e.g. royaume (rwajo:m). 

q. By u before a vowel, and in pluie, bruit, fruit, other- 
wise u after two consonants is (y), which see. For ex- 
ceptions see also (oe). 

t. By (1) ^ generally, but final t is usually mute; (2) d 
in rnddecin, also in grand when in liaison, e.g. grand homme 
(gratom). 

d. By d, but final d is often mute. 

n. By n, with the exceptions indicated under (a), (s), 

(&), (s). 

1. By (1) Z, but final I is usually mute after L Ex- 
ceptions — pSrilf mil, fil, il. It is mute also in fils ; (2) by 
II generally, except after i, when it = (j), which see; but 
it remains (1) in mille, ville, village, tranquille, and a few 
others. 

r. Generally by (1) r, but final r is often mute, 
especially -ier, and infinitive -er ; (2) rr, except in iuture 
forms, e.g. pou7', rai. 

J. By ch generally. Exceptions : almanack (almana). 
See also (k). 

S- ^y (l)i ; (2) g before e, i, y.^ 

s. By (1) initial s, the same in the body of a word 
except between two vowels. See (z). Final 5 is generally 
mute ; (2) t before i followed by a vowel, e g. patience, but 
amiiiS, moitii, pitid retain the (t) ; by (3) p, iind by c before 
^» *j y > by (4) a; in dix, six, soixante, Bruxelles, excuse. 
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z. By (1) z, but final z is mute in nez, Hz, rez de 
chauss^e; (2) s between two vowels; (3) a; in sixihrne, and 
final X in liaison. 

j. By (1) ill after a vowel. For exceptions see (1); 
(2) final il after a vowel ; (3) i y in cahier^ crayon, etc. 

k. By (1) A: ; (2) c before consonants and a, 0, u. The 
c is mute at the end of many words; (3) ch in dcho; (4) 
q, which, however, is mute in dnq before a noun beginning 
with a consonant; (5) by x = ks; (6) g of long when in 
liaison, e,g, long instant (lokssta). 

g. By (1) g before consonants and a, 0, u. See (3). 
Final g is usually niute ; (2) c in anecdote; (3) x = {gz) in 
'exemple. 

h. By h (aspir^) in a certain number of words, but it 
is generally mute. 

ji. By gn. 



NOTES ON FRENCH SOUNDS 

BY 

MISS V. PARTINGTON. 



Back Vowels {i.e, sounds produced by movements of the 
back of the tongue : — 

Close u (vous, roule) [vu, mil] 

Tongue drawn back and uplifted towards back or soft 
palate, forming close or narrow passage for air. Strong 
lip-rounding. Much the sanae position as for English u in 
brwte, but articulation {Le, tongue position) rather higher 
and much more energetic. Lips to be kept firmly in 
rounded position during whole production of sound. 

Half close (beau, rose) [bo, ro:z] 

Back of tongue slightly lower than for u, passage there- 
fore not quite £0 close. Insist upon strong lip-rounding, 
and clear, simple, articulation. Keep lips perfectly still 
whilst uttering sound, and above all avoid diphthongal 
English o as in note [nout]. 

- 6—2 
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Half open o (Paul, or) [pol, onr] 

Much the same sound as in English hot, all, but in 
French sound the tongue is perhaps slightly higher, lips 
still rounded. 

Open a (pas §an.e) [pa, aim] 

Practically produced in same way as English a in father, 
tongue lying flat in the mouth. 

Front Vmoels (i.e. sounds produced by movements of front 
of tongue): — 

Open a (patte, la) [pat, la] 

Keep tongue flat as for a, but pushed forward and 
pressed hard against front bottom teeth. (N,B, — This 
position must be strongly insisted upon for proper pro- 
duction of sound.) It is as well now to allow lips to 
assume a slit position, though this is not absolutely 
necessary. Approximate English sound is a in North 
Country pronunciation of pat. 

Half-open 6 (lait, m^re) [le, meu:] 

Front of tongue more raised than for a, and mouth 
a little more closed. Avoid diphthongal pronunciation, Le. 
do not let the tongue move from its first position while 
uttering sound, or [ea] will be the result, as in English 
[fea] fair. 

Half-closed e (^t^, aimer) [ete, eme] 

Mouth still more closed ; front of tongue raised, but tH> 
pressed hard against bottom teeth. Clear and energetic 
pronunciation must be insisted upon. Lips may assume 
slit position. 

Close i (ni, dire) [ni, di:r] 

Front of tongue raised still higher, tip still pressed hard 
against bottom teeth. Let upper and lower teeth be 
brought so near together that there is only enough room to 
insert j>oint of lead pencil between them. 

Close y (tu, lune) [ty, lyin] 

Tongue and teeth positions same as for [i], but lips must 
be strongly and firmly rounded. 
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Half-closed <|> (pen, crense) [p<|>, kr<|>xz] 

Tongue and teeth positions same as for [e], but again 
energetic lip rounding. N,B, — A good plan is to produce 
this sound through closed teeth until habit is formed of 
making it close enough. English s|)eaker3 often err in 
making this sound much too open. 

Half-open ob (seul, penr) [soel, poBxr] 

Tongue and teeth positions same as for [s], with lip- 
rounding. The following drill may be found useful when 
trying to acquire the three preceding sounds: — Sing 
[i y y i] [e e] [s oe ce e], on a note of music, beating 
time, and giving two beats to each sound. 

Middle e (me, te) [mo, to] 

This sound is to be treated lightly as a rule, especially 
when occurring in the body of a word. But when a 
mute " e " is pronounced as an extra syllable (as in poetry 
or in singing) insist upon lip-rounding, or very disagreeable 
effect will be produced. 

Nasal Fomls,—Q (enfant) [afa] 

Tongue position same as for [a], but the back, or soft 
palate must be lowered to allow some of the sound to 
escape through the nose. 

I (vin) [V6] 

Tongue position practically the same as for [e], soft 
palate lowered, sound partly escaping through nose. 

(mon) [mo] 

To produce this sound properly it is well to make 
lips assume lip position of [0] (with siron(; lip-rounding) 
before attempting to send any part of it through nasal 
passages. 

OB (un) [ce] 

Tongue and lip positions same as for [oe], soft palate 
lowered, sound partly escaping through nose. 
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N,B,— Some pupils find great difficulty in distinguishing 
and producing the [a] and [5] sounds. When this is the 
case, the teacher should teach some simple phrase, as "wn 
grand hon pain,^^ saying the words first, then separating the 
nasal sounds and pronouncing them separately, i.e, c», a, 
5, I. A good plan is to sing the nasals, dwelling for 
several beats on each sound. Regular practice in drill of 
this kind will help greatly to overcome the difficulty. 

Semi-Vowels. — w (oiseau) [wazo] ^ 
Begin by pronouncing [u], then purse lips up still more 
tightly for a second, shoot them out, and then relax. 

q (Ini) [lyi] 
Same experiment as for [w], but begin by pronouncing 
[y]. It will do no harm, when teaching this sound 
separately, to allow a slight whistling effect to be 
produced, 

j (fiUe) [fly] 
Pronounce [i], then raise tongue nearer to hard palate 
until a decided friction takes place. Keep tongue very 
tense for a second, then relax. 

Consonants — Plosives. — p (papa) [papa] b (bon) (bo] 

These are very much the same as in English, but care 
should be taken to make the explosion more gentle and less 
sudden. In teaching them, make pupils push out lips and 
dwell upon the sound, and then make the explosion in such 
a manner that very little rush of air can be felt upon the 
back of the hand held at distance of about two inches 
from the lips. 

t (ta) [ta] d (dans) [da] 

Here again dwell upon sound- before explosion, do not 
let it be sudden and accompanied with rush of air. Lift 
tip and front of tongue and press them against front of 
hard palate and back of front teeth. , 

■ k (quand) [ka] g (grand) [gra] 

Practically the same as in English, though articulation 
is further forward, i.e. the back of the tongue is pressed 
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against the front part of soft palate. Once more explosion 
mast be gradual, and rush of air avoided. 

Nasals — ^m (mime) [mexm] n (ni) [ni] 

Similar to English m and n sounds, but more voiced. 
Sound must- be dwelt upon before actually produced. 

ji (campagne) [kapaji] 

This sound is produced by lifting the tongue unt-1 it 
touches the back part of the hard palate, at the same timo 
keeping the tip down against the front bottom teeth. 
This position must be carefully assumed, or the sound 
cannot be produced in proper French fashion. 

Frkaiives.-^i (fou) [fu] v (villa) [vil] 

Produced in same manner as in English, only pronounced 
with far greater force. Press top front teeth hard upon 
lower lip before allowing sound to escape, and in case of 
[v] dwell upon the pronunciation in order to give it plenty 
of voice. 

s (fils) [fis] z (rose) [ro:z] 

Same as corresponding English sounds, but produced 
with greater energy and strength in French. Give [z] 
plenty of voice. 

J (champ) [Ja] 5 (Jean) [5a] 

Care must be taken to avoid pronunciation of [tj] in 
champ as in pronunciation of English church [tjaitj]. The 
sound exists in English word measure [meSol. 

And in Jean avoid d5 as in English John [dson]. 

r (rouler) [ruxle] 

This rolled r is difficult to teach and to acquire unless 
one has it naturally. Some find it easier to produce if 
the tip of the tongue is slightly curled back and up towards 
the hard palate. 

R (gargon) [gaEs5] 

The E which is heard in Parisian speech. It is produced 
by trembling of the uvula and the soft palate. Some find 
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this back or uvula E much easier to produce than the 
front r. Rather than neglect the roll, it is well to use 
the back E, but if exaggerated the effect is disagreeable. 

1 (la) [la] 

Lift tip and front of tongue, and press them forward 
against back and roots of top front teeth, allowing Ihe 
air to escape at the side of the tongue. At all costs avoid 
,a tendency to curl back the tip of the tongue against the 
hard palate, as in the production of an English 1. 

General Eemarks. 

Be careful to impart a clear single sound to the vowels, 
especially o, e, e, i. Insist upon very strong lip-rounding 
for u, o, y, 0. 

A close vowel sound is one produced with the air- 
passage nearly closed, but not sufficiently so to produce 
friction. 

For an open vowel sound the air-passage is at its widest. 

In order to produce flexibility of the soft palate practise 
the following : — Put tongue in position for [a], pronounce 
this vowel, then place little finger or pencil on tongue in 
order to keep it flat, and try to send sound entirely through 
the nose without moving? the tongue. By making a 
practice of repeating [a a] several times in this manner 
coQsiderable control over the movements of the soft palate 
can be acquire^l, and a greater flexibility will be imparted 
to it, which will help considerably in the pronunciation of 
the other nasal vowels. 

STRESS ACCENT. 

The stress accent, i.e. the greater force with which one 
or more syllables in a word are pronounced, is in French 
fairly even in the case of all sounded syllables, the greater 
stress being generally upon the last. It will aid the pupil 
to acquire the more even stress of French as compared 
to English if his attention is directed to the French division 
of syllables, e.g, French o pi ra, English op er a; Fr, 
a ni md^ Eng. an im ah 
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IV 
LESSON NOTES 

TO ACCOMPANY 

PREMIERES LECTURES 

The following notes refer only to the Lemons Preparaioires 
detailed on p. xxvi of Premieres Lectures. All necessary 
information as to the use of the exercices, pp. viii-xx, in the 
same book will be found in the concluding chapter of this 
present work. 

For Lessons 1-9 as detailed on p. xxvi, Premieres Lectures^ 
substitute Lessons 1-9 in the Preliminary Course of the 
Premihre Annee (see II L, § r, above). 

Then teach the following lessons detailed on p. xxvi, 
Premises Lectures^ as follows : 

6, 7. Teach hjmme, femme, etc., in connection with 
persons in the classroom or names known to the class 
(living celebrities, school principals, officials, parents, etc.). 
See also Lesson Notes to Premiere Annee^ Premiere partie, 
I. and IV. Add animal in connection with d.ne^ mouion, etc., 
which teach in connection with Figs. 4, 6, etc. 

10. As in Premiere Annee, VII. 

11. As indicated on p. xxix, § 4, Premieres Lectures. 
See also Premiere Annie, XVIII. 

12. As indicated on p. xxix, § 3, Premieres Lectures, See 
also Premiere Annee, XXX 1 1 1. 

13. 15. For further hints on the teaching of avoir, see 
Premiere Annee, XXX IV., XXXV., etc. 

14. See Premiere Annee, XXVI. 

16. For further hints, see Premiere Annee, XIV. 

17. For further hints on teaching of ttre, see Premihe 
Annee, XIX., XX. 

For notes on pronunciation, see III., § 5, above. 
89 
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V. METHOD WITH THE READER 
AS BASIS OF INSTRUCTION. 

§ I. Introductory.— The method here described makes the 
reading-book the centre of instruction.^ Each lesson is based 
upon a passage of the text, varying in length from half to four 
or more pages, according to the stage of instruction. It begins 
with the reading and preparation of the text. This is followed 
by questions in French upon the text, the answers to which 
serve to summarize what is of importance in the subject-matter, 
and also to prepare the way for the following steps. . In the 
first of these, on the principle of one thing at a time, attention 
is concentrated on the essential vocabulary of the passage, the 
possession of a rich and varied vocabulary being the main 
thing necessary if facility is to be acquired in understanding 
a foreign language. In the next step, attention is directed to 
the grammar of the passage, to inflection and construction, the 
object being to enable the pupil to use in all its possible forms 
the word-material accjuired in the preceding steps. The lesson 
ends with various written tests. Each lesson, therefore, has its 
parts closely knit and interdependent ; it concentrates attention 
on a limited word-material, teaches this from every point of 
view, whether of content, vocabulary, inflection, or construction, 
and seeks to fix it in the mind as an organic whole. Each 
lesson, again, is itself part of a larger whole, the unifying 
principle being supplied both by the subject-matter and the 
grammar in varying degrees, according to the nature of the text. 
What follows relates to the method proper to each step of each 
lesson.2 

1 The method applies to all the readers in the French course 
which are accompanied by exercices, except in those portions of the 
Premiere Annee and Premieres Lectures in which the oral lesson is the 
basis of instruction. 

2 Limits of space render brief and dogmatic treatment necessary. 
The principles that justify the method are, however, generally 
accepted by reformers, and will, moreover, be fully dealt with in 
a larger work which the writer has in preparation. 

90 
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§ 2. Beading and Preparation of the Text.— The passage 
upon which the lesson is to be based should be read aloud 
straight through, carefully and slowly, either first by the 
teacher, and, after him, by the pupils singly or in chorus ; or, if 
their pronunciation is sufficiently advanced, by the pupils only. 
The meaning of new words can then be explained by one or 
more of the following means : (i) pictures and objects ; 
^2) explanations in French words that happen to be known to 
the class — <f.^., en train de explained by occupd i, MHf by 
faibleetvil^ s'kabiller hy mettre les vetetnents^ etc. ; (3) by trans- 
lation. With large or dull classes many teachers find it 
necessary to have the whole passage translated. Whatever the 
means, it is essential that the sense of the passage should be 
thoroughly understood. Upon this depends the success of the 
lesson. It is always best, though not always possible, to have 
the preparation of the text done in the class-room as * unseen.' 
If the pupil is left to prepare it by himself, he is tempted to 
rely too much upon notes, vocabulary, dictionary, or weak 
parents. Many a passage which at first sight yields no 
meaning will on closer scrutiny become clear without resort to 
any of the above aids, or can be made clear by translation of 
one essential word, or by reference to some previous context. 
The pupil's progress will be the more rapid the more he relies 
upon this method, and his doing so can best be insured by pre- 
paration in the class-room, the teacher providing only the neces- 
sary aid. The effort, moreover, to penetrate the meaning of a 
passage without flying to dictionary or notes adds greatly to 
the interest of the lesson. 

§ 3. Practice (a). Text Questions, — These are supplied in 
the Exercices published with each text. As a rule, only so 
many questions are asked upon the portion of the text providing 
the basis of the lesson as will supply the briefest possible 
summary of its contents. Questioning on each line makes 
progress through a text much too slow. Three or four questions 
on each page are often enough. The questions, explained when 
necessary, should be asked by the teacher or a pupil, to be 
answered by the pupils from the text, the whole, of course, 
being done in French. The questions, especially in the more 
advanced stages of the course (see list of texts), do not neces- 
sarily require the answer to be in the exact wording of the text. 
A resetting of the words is exacted which is of great value as 
providing a safe introduction to the freer conversation of the 

^ The best French dictionary (French French) is that of Hatzfeld 
and Darmesteter (Delagrave, 31s. 6d. ; 2 vols.). Good smaller 
ones are Larousse, Dictionnaire Illustre^ 2s. lod. ; Larive and Fleury, 
Dictionnaire Encyclopedique (Chamerot, 3s. 6d. ) ; but they do not give 
:many examples. 
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higher stages of the course. In the early stages this resetting 
should be done cautiously, it being important that the class 
should not build upon a basis of blunders. In the matter of 
mistakes, prevention is better than cure. When the correct 
answers can be given, write on the board a column of recall 
words, each word taken from, and representing, one of the 
answers just taught. Repeat the questions, having them 
answered with the aid of the recall words, and with right of 
appeal to the text. Then the same with texts shut. The 
practice may continue till the pupils are able to give the series 
of answers as one connected answer, this answer being a 
summary of the portion of the text that forms the basis of the 
lesson. The aggregate of summary answers are in all the 
readers which lend themselves to such treatment so arranged 
as to provide a connected summary of the subject-matter of the 
whole text. Considerable variation of wording, drawn chiefly 
from the vocabulary already acquired by the class, may 
gradually be introduced into the summary answers, which thus 
provide another safe approach to ultimate free conversation. 
The summary, as a rule, provides the basis of the two following 
sub-steps in each lesson. 

§ 3 W- Vocabulary Practice, — Here attention is concentrated 
upon practising a few of the important words in the passage or 
the summary that forms the basis of the lesson. To these words 
related words not in the text are added, the sense of the new words 
being made clear by the means noted in § 2 above. Individual 
words, again, are studied in varying contexts, each new context 
either enforcing a known meaning, or adding a new meaning or 
shade of meaning. The words selected are practised by question 
and answer in French, the object being to bind the French word 
directly to its meaning, so that the one recalls the other without 
conscious effort, and, of course, without the medium of the 
mother-tongue. The questions are supplied in each Exercice 
under the heading of Vocabulaire, These groups permit of 
indefinite extension, and the class might occasionally be 
recjuired (as home-work) to form, with the aid of its diction- 
aries, new groups (derivatives, cognates, etc.) round given 
words. Under the heading of Vocabulaire will generally be 
found the idiomatic expressions provided or suggested by the 
text. 

§ 3 (^). Grammar Practice, — The word-material provided by 
the foregoing steps in each lesson is now studied from the point 
of view of inflection and construction. A given construction 
or set of inflections is isolated so that it may be mastered. 

Where no rule has to be formulated, the method is, as in the 
previous step, simply practice by question and answer in 
French, the end in view being to enable the pupil to use the 
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right form without conscious effort. The questions are given 
in the Exercices under Grammaire. Special attention has been 
paid to the verbs — often a weakness in classes taught on new 
methods. The method here adopted permits of indefinite 
practice of the tenses in many varying contexts. It will be 
noted that the practice of each verb often begins with the time- 
honoured tense-patter. This, while of no value in itself, is a 
useful preliminary form of practising the inflections. But the . 
main practice is by question and answer in French, the answers 
to be given in complete sentence form, and, in all possible 
cases, in every person. Numerous and various examples of 
such practice will be found in the Exercices, It has proved the 
most successful part of the instruction. 

When words have to be classified or rules formulated, the 
work can always and always should be done by the pupils 
themselves, and not by the teacher or the book. If the 
* reformers' have proved anything, it is that grammar can be 
taught inductively under ordinary school conditions. If it is 
not taught inductively, a valuable means of training the mind 
to reason correctly from given data is deliberately thrown 
away. It will be noted that no rules are given in the Exercices, 
In his own practice (under ordinary school conditions) the 
writer never required his class even to write down the rule 
when found. It seemed to him that the rule was of no use 
anywhere except in the head of the pupil, and that the only 
way to get it back into his head, if forgotten, was to take him 
once more through the process of induction. Further, a rule, 
once written for purposes of reference, has a tendency to 
become for the pupil a meaningless abstraction divorced from 
its particulars. The rule, again, should not be insisted on 
(except for examination purposes) when it has fulfilled its 
purpose. The value of a rule is to direct attention for the time 
being to a given point. It is obvious that when once the pupil 
is able to use the right inflection or construction in all cases 
without hesitation, the rule may be safely forgotten — in fact, 
one can only be said to have mastered a language when it is 
possible to throw away the grammar as one would throw away 
a temj>orary crutch. The following is the method adopted by 
the writer. Enough examples Xo illustrate the rule are written 
on the board. These need not necessarily be confined to 
examples taken from the text in use. As many simple made-up 
sentences as are necessary should be added. They should, as 
a rule, be composed of known words, for it is with grammar, 
and not with the acquisition of vocabulary, that the pupil is 
here concerned. Over the examples is written a question, and 
the pupils are told that the answer to this question — /.^., the rule 
— is contained in the examples. They are then required to work 
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out the problem by themselves with only such aid as is strictly 
necessary. 

A few minutes should be spent in putting the rule into a 
precise and polished form. If the process of induction can be 
done in French, so much the better, but in no case should the 
use of French be permitted to hamper the main purpose of the 
lesson. When the rule has been formulated, its application is 
thoroughly practised, in all cases, where possible, by oral 
question and complete answer in French, the object, as ever, 
being to enable the pupil to use the right construction without 
conscious effort, and, of course, without having to recall the 
rule. - Unless the pupil reaches the stage when the right con- 
struction presents itself to his mind at once when required, all his 
grammatical learning will have been in vain. The examples 
for induction, and the forms of oral practice, will be found in 
the Exercices^ 

This brings the Practice to a close. It began with questions 
on the text, leading, as a rule, to a summary, which was 
practised in the tense and person supplied by the text, variations 
in wording being, however, introduced. The vocabulary of the 
summary (or passage) was then enriched by the addition of 
new related words. Finally, it was practised in different 
persons and tenses, in other various inflections and constructions, 
the result being to enable the pupil to use in every possible 
form the limited word-material that has formed the basis of the 
lesson. It will be seen that text questions, vocabulary, and 
grammar have all been placed under one head. Practice, the 
object in each step being the same — ie,^ to give the class, not 
knowledge about the language, but as perfect skill in its use as 
the means of practice at its disposal ren Jer possible. 

Every lesson does not necessarily include all the preceding 
steps. In the interests of variety strict adhesion to a fixed 
order is avoided. It is the strict adhesion to certain underlying 
unvarying principles that the writer has endeavoured through- 
out to maintain. 

§ 3 {d). Written Tests, — A large variety of these are suggested 
in the exercises. They are intended as tests of work done, 
and should in all cases be preceded by unstinted oral spelling 

of new words : Epelez le mot . The two most common are the 

Thkme and the Rdponses dcrites aux questions orales. In the 
latter a French question is put by the teacher, written by the 
pupil, who then adds in writing the answer. The questions 
may be identical with those already asked in the previous steps 

^ In order to make the grammar study more systematic and more 
easily adaptable to examination requirement, the writer has in pre- 
paration a grammar-book on the above lines to be used in con- 
nection with tte reading-books. 
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of the lesson, or the same so altered as to require a resetting of 
the words in the answer. The Thlme is the familiar translation 
of English sentences into French, always an excellent test. 
The writer's practice was to write on the board, or simply read 
out a few short sentences composed so as to require the pupil 
to employ in a new setting the French words at his disposal. 
Such tests should be done in the class-room, only a strictly 
limited time-allowance being given for each answer. If the 
lesson being tested has been thoroughly prepared, the test 
answers should be written without a moment's hesitation. 
Each pupil should correct his own work as soon as finished. 
These tests are not supplied in the text, except as specimens, 
because it is essential they should be ' unseen,' and because, 
also, the teacher is alone in a position to adapt them to the 
special needs of his class. Continuous proses based upon the 
text will be supplied in connection with the more advanced 
readers, in which, also, subjects" for composition will be 
suggested. 

§ 3 (^). Revision, — The revision of the Vocabulaires is provided 
for in the readers, each group, as a rule, recurring with 
additions in two, and often more, Exercices, This revision 
can, of course, be indefinitely increased, and, to facilitate it, 
Tables des Vocabulaires for ready reference will be found in 
each book. The same applies to the grammar. But the 
grammar revision may be rendered still more complete and 
systematic by the use of the work referred to in the note to 
§ 3» W» above. The revision of the summary answers is 
pr ivided for automatically in the text. 

§ 3 (/). Home Work, — For reasons given in § 2 and § 3 {d) 
above, this should not^ as a rule, take the form either of preparing 
the text or of written tests. The following kinds of home work are 
suggested: (i) Revising the ^-ir^m^^jy (2) forming new groups 
of words ; (3) learning by heart dialogues, poems, or even 
prose passages, after careful pronunciation practice in the class- 
room ; (4) formulation of rules from sentences given in the 
ExercicesQX Gramnar Book ; (5) finding or composing examples 
to illustrate a rule, and learning such examples when corrected-; 
(6) in advanced classes private reading of supplementary texts, 
each pupil being required to supply a brief abstract in French 
of the complete text, and to answer a few general oral questions 
upon it. Such texts to be read rapidly, the pupil not being 
required to do more than gather the sense. (7) Composition, 
confined to the more advanced classes. 

§ 4. Supplemdntary Texts (see list facing title-page). — 
These are provided for rapid reading supplementary to the 
slower reading of the texts upon which the instruction is based, 
and might take the form of the popular term-reader. In the 
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more advanced classes this reading will be less necessary, as 
the pupils should be devoting a large part of their time to the 
French classics. These stand, of course, quite outside the 
series of books upon which the French course here outhned is 
based.^ 

§ 5. Beduction. — If limits of time necessitate it, the Exercices 
can be reduced by the omission of the text questions. 

§ 6. PJirases usuelles.— At the beginning of the Exercices in 
each Reader will be found a number of Phrases usuelles sufficient 
to enable the teacher to conduct the lesson in French. Experi- 
ence proves amply that this can be done without difficulty, and 
it should be done, for the more French spoken and heard in 
the class-room the better. The phrases usuelles' need only be 
taught when required for immediate use. 

§ 7. Accessories.— Among useful class room accessories will 
be found an outline map of France and adjoining countries 
(unlettered), an almanack, showing nothing but the initial 
letters of the days of the week and month, and the date figures. 
It can, therefore, easily be home-made. A clock-face, French 
flag, etc. The pupils should be encouraged to contribute to 
the French class-room museum by supplying French coins, 
picture post-cards, photos, etc. A few good reproductions of 
pictures or photos representing French life and art should be 
on the walls. 

§ 8. Examinations. — As set books are no longer made 
obligatory by any school examining body, the readers in this 
course can be used by candidates, whether junior or senior. 

The writer is prepared to answer questions relating to points 
that are not clear in this explanation, and he is always grateful 
for criticisms or suggestions from those who have used the 
Exercises.^ 

F. B. KiRKMAN. 

1 See note 2, chap, i., § 3. 

2 Much that has already been said in Chapters I. and II. is 
repeated in this chapter in order to render it available for separate 
publication. 
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MAN AND HIS WORK. Second 

Edition. Illustrated. Price la. 6d. 



By J. B. Reynolds, B. A. 

WORLD PICTURES. An Ele- 
mentary Pictorial Geofpraphy. Third 
Edition. With 71 Illustrations, mostly 
full page. Demy 8vo, cloth. Price 28. 

REGIONAL GEOGRAPHY. 

The Britiall Isles. With 85 illustra- 
tions and Diagrams. Demy 8vo. 
Cloth. Price 2S. 

Europe. With 72 Illustrations, Maps 
and Diagrams. Price 2s. 



By W. R. Taylor. 
SYNTHETICAL MAPS. 
Series of 8 Maps on Sheet. 
EUROPE. In 12 sections, viz. : 
Anstria-Hungary, Balkan Penin- 
sula, Basin of Danube, Basin of 
Rhine, Europe, France, German 
Empire, HoUand and Belgium, 
Italy, Russia, Scandinavia and 
Denmark, Spain. Price id. each. 

ENGLAND AND WALES. In eight 

coloured sections, viz. : 

Eastern Counties ; Northern 
Counties ; Severn Basin ; Southern 
Counties, East ; Southern Coun- 
ties, West ; Thames Basin ; Trent 
Basin ; Wales and Cheshire. 

Price Id. each. 



GEOGRAPHY 

CContlnued) 

By W. R. Taylor. 
SCOTLAND (5 coloured sections), 
viz. : 

Northern Highlands, Southern 
Highlands, Central Plains, Loth- 
ians and Tweed Basin, South- 
western District. 

Price Id. each- 

IRELAND (4 coloured sections), viz. : 

Ulster, Munster, Leinster, and 
Conhaught. 

Price Id. each. 

UNITED STATES AND BRITISH 
POSSESSIONS. (8 coloured sections), 
viz.: 
United States (2 Maps). Canada 
(2 Maps), Indian Empire. Aus- 
tralia and New Zealand, British 
South Africa, minor Possessions. 

Price Id. each. 

SYNTHETICAL ATLASES. 

EUROPE. Price Is. 6d. 

ENGLAND AND WALES. 

Price is. 4d. 

Price is. 

Price 9d. 



SCOTLAND. 
IRELAND. 



GEOMETRY. 

By Charles Godfrey, M.A. 
SOLID GEOMETRY, translated and 
adapted from the German of Dr. Franz 



HOCEVAR. 



With 60 Illustrations. 

Price Is. 6d. 



GREEK. 

By A. Douglas Thomson. 

ODYSSEY. Book IX. 

Price 2s. 6d. 

By E. G. Wilkinson, M.A. 
THE RISE OF HELLAS. An His- 
torical Greek Reading Book. With 
2 Maps and 19 Illustrations. 

Price 2s. 6d. 
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BLACK'S EDUCATIONAL SERIES (Continued) 
HYMNS. 

By Prof. J. J. FiNDLAY, M.A. 
LAUDATE. A Hymn-Book for 



Schools. With Music, full score in 
StaflE Notation, and Soprano and Con- 
tralto in Tonic Sol-fa. Price 2s. 6d. 
Edition with WORDS ONLY. 

Price 6d. 



LATIN. 

By E. G. Wilkinson, M.A. 

CONQUEST OF ITALY AND THE 
STRUGGLE WITH CARTHAGE. 

(Reader.) With 23 IllustraUons. 

Price 28. 

By H. W. Atkinson. 

FOREIGN EMPIRE (THE). 200 to 
dO B.C. (Reader.) With 28 Illustra- 
tions. Price 2s. 

By F. M. Ormibton. 

OLD SENATE AND THE NEW 

MONARCHY (THEX 60 b.c. to a.d. 

14. (Reader.) With 14 DlustratioDs. 

Price 2s. 

By T. S. Foster, B.A. 

PUERORUM LIBER AUREUS. A 

First Latin Translation Book. With 
15 Illustrations. Price Is. 6d. 



PHYSICS. 

By A. F. Walden, M.A., F.C.S., 

AND J. J. MaNLEY. 

THE STUDY 



MATHEMATICS. 

By M. S. David. 

BEGINNERS' TRIGONOMETRY. 
With 5G Diagrams. Price 28. 

See aUo ^ebra, Geometry, and 
Statics. 



INTRODUCTION TO 
OF PHYSICS. 

Vol. L General Physical Measure- 
ments. 

With 76 Illustrations. 

Price 3s. 6d. 
VoL II. Heat, Light, and Sound. 

[In preparation. 

PICTURES. 

A Series of Pictures in colour suitable 

for SCHOOL and HOME decoration 
(about 17 X 21 J inches). 
Framed complete, in two styles. Price 

108. 6d. net and 12s. 6d. net each ; 
or. Mounted only, on 2 mch White 

Mounts, price 2s. 6d. net. 

Complete Illustrated Catalogue mU be sent 

on applitaiion, 

STATICS. 

By W. J. DoBBS, M.A. 

A TREATISE ON ELEMENTARY 

STATICS. With 191 Illustrations. 

Price 7s. 6d. 



ZOOLOGY. 

By Dr. Otto Sohmbil. 

Translated by Rudolf Rosenstock, M. A., 
and edited by J. T. Cunningham. 

TEXT-BOOK OF ZOOLOGY. Treated 
from a Biological Standpoint. For the 
use of Schools and Colleges. Profusely 
illustrated. Demy 8vo. 

Part I. Mammals. 5S illustrations. 
Part II. Birds, Fishes, and Rep- 
tiles. fi8 Illustrations. Part III. 
Invertebrata. 69 illustrations. 
Price 38. 6d. each. 
The three i arts are also bound in one 
Volume. Demy 8vo. Cloth. 

Price lOs. 6d 
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FOR SCHOOL LIBRARIES AND PRIZES. 



ILLUSTRATED 
m COLOUR 

3a. 6d. 



VOYAQBS OP DI5COVBRY. 

By Captain Cook. 



THB DIVBR5. 

Bv Hdmb Nisbbt. 



TRAVELS IN THB INTBRIOR OP 
AFRICA. By Mungo Park. 



ROBINSON CRUSOB. 

By Danixl Dxpob. 



BY A SCHOOLBOY'S HAND. 

By Andrew Hcmb. 



5TORIB5. 

By Ascott R. Hops. 



THB TIMB OP THB CAVB MBN. 

By Stanley Watbkum. 



6s. 



QULLIVBR'5 TRAVELS. 

By L. Gulliver. 



RED CAP TALB5. 

By S. R. Crockett. 



STORY OF WILLIAM TELL. 

By p. G. Wodbhouse. 



UNCLE TOM'S CABIN. 

By Harriet Bbecher Stowb. 



THE PILGRIM'S PROGRESS. 

By John Bunyan. 



ANIMAL AUTOBIOQRAPHIMl 

THB RAT. 

By G. M. A. Hewbtt. 

THE DOQ. 

By G. E. Mittoh. 



ILLUSTRATED 
IN BLAOK AND WHITI 

3s. 6d. 



J. O. JONES. 

By Warren Belu 



TWO YEARS BEFORE THB MAST. 

By R. H. Dana, Jonr. 



BLACK AND BLUB. 

By AaooTT R. Hope. 



HALF TEXT HISTORY. 

By Ascott R. Hope. 



CAP AND GOWN COMEDY. 

By Ascott R. Hope. 



ALL ASTRAY. 

By Ascott R. Hope. 



CHARLES Xlk 
By M. de Voltaire. 



THE POTHUNTERS. 

By p. G. Wodbhouse. 



A PREFECT'S UNCLE. 

By p. G. Wodbhouse. 



TALES OP ST. AUSTIN'S. 

By p. G. Wodbhouse. 



THB GOLD BAT. 

By p. G. Wodbhouse. 



A MIDDY'S RECOLLECTIONS. 

By Rbar-Adm. Victor A. Montagu. 



6s. 

By Dean Farrar. 

ERIC, or Uttle by Uttle. 

ST. WINIFRED'S, or World of School. 

JULIAN HOME, A Tale of College Life. 

Editions of Dean Farrar's Tales 

are also Published at 3/6. 



.LU8TRATED IN BLACK AND WHITeSS. iLLUSTRATED IN BLACK AND WHITE 



PROM PAG TO MONITOR. 

By Andrew Homk. 



READY-MADE ROMANCE. 

By Ascott R. Hope. 



AN ALBUM OF ADVENTURES. 

By Ascott R. Hope. 



EXILED FROM SCHOOL. 

By Andrew Home. 



HERO AND HEROINE. 

By Ascott R. Hope. 



PALADINS OF EDWIN THE GREAT, 
By Sir Clements R. Markham. 



UBLISHED BY A. & C. BLACK, SOHO SQUARE, LONDON, W. 
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